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Foreword

N

This ook is writhen in the befied that many te;
overworked and under sess, and it

s, What may seem remariable is that to redce:
beth skl and stres aned do s be

abo that you will be able o sep back snd
a larges, mone Pt
mmhm dhmm
activities are wol originad: while some am st in their
o, pihers have changed beyond mcognition, and
recommended 1o atapt them smilarky. w change them o

them 1o ment new ones i line with o teaching
e, lmebm‘lr‘ﬂuMmm’ bt 1o ask
o it meght be used in your classes.

The MINIMAX teacher

The book explaim how you might start off with 3 new claw, but
Imciuding a MINIMAX approach m your cmment esaching is
wraghtiorward. Some of the activities are probably so similr 1o
your cren Lavonrites that youe sudenis wouldnt notice the
dightest difference. The ditference will be ekt more by you, and
b rebected in the longes enm progress of the sudints.
MINIVAX is ot 3 radical new methodology sweeping aside all
that huss gone bekore it: it will it iny with most approaches, from
Coramma Translation 1o Task-Based Loarning. But whaseves your
teaching style, the it i this book should muke lie easies for
you, mane productive or your sudents . and mach mone fun for

o bath!
o Tavlor



Introduction: The Road to Efficiency

e et the fol lowing wachers during my career, Maybe Hiden is preparing o role-play debale, writin
yiurve met them too, 've given them different names . :
here. ' :

John is conscientious, ceative and under stress. Right
now he s ghued to the afimom table designing a
handout for his next class. On the naticohaard s a sign
atheentiskg a seminar on how 10 cul down preparation,
bt with foue mone hasdouts 1o do, he's nol sure b can
afiowd the time

Mary is creating a crossword pozele for et teenagess.
Birfore ber is a list of vocabulary and a complicated
diagram, and she’s trying 10 get the words to interlock
appropriately, Last tame they did the mirzhe infive
misiutes, so she still has the rest of the fesson o plan
when she's finshed this..,

reat fessons and really puts everything.
Pnage them either too easy of

Jane is learning far more about the English language, and
far faster, than hes students, even though they pay and
she gots paid. Designing worksheets has mally helpec
even improved her own spelling, though the students
barely seem to look at them ..

s a hantle of wills .

has filled her car boot with sas of notebooks 1o
Som: exercises requine her camful attention and
judgerment, while olhers could be marked
ickly and ily, Thee masi | ing part is
piving them back: the students hardy ever look o her
comments, they just want their scom out of ten .,

Adam propares extra material for the faster

Mark can never kevp tabs on picees of paper and cannot
lay his hands on record shesss, which |s embarrassing in
-~ stat and parents’ mestings, Stadents’ essavs frequently go
imdssing and materials are often out of place .

cut out photos omo card with
six bt needs 20 for this

way 10-go ...

Ray can mn off Fandout in record-beeaking rime,
Tt hee bins i . Right now he needs one,
st like o It's & pity hie doesnt have
it waith im new!

Thee fctitiows teschen: opgonite reprewent typscal
situations. Do you recognise them, and o what exient s
thee 4 probbern?

One common fealure of these situations & That the
ek dading ¥ " e
the: stadents. Conderable efion s nomually requised for
leaming 1o take plce, and the wacher who takees on oo
much of the burden deprives the students of an ntegral
pant of the leaming process.

Asquadh coach ka e MINIMAX artist, takong two segs.
1o sendd the popsks nnming all over the coon. They

woaldnT keam half as much juss by wasching, so they do
ot of the work. pay for the lesson and thank the coack.

Proparation can olen be creative and satisfying, and s

anindes, needs and progress. But with a busy tlimetable : forced o produce new linguage
it is desirable 10 kiep preparation teme 10 3 minimem, o 99 oo farniliar langwage the soonar the
you raerd to busbd up 3 collertion of activities which themn the betier. Teaches-spoken oput &
require lathe pregurabon. like the ones i gk rescurce o the shudent, bt @ the
this book. and wwolve your sudens in your lesson s the dialogue, Ineffickency oreeps in.

diesign isee Principles 2. 3§ and 4 on page 100

”Iﬂ.hmimuﬁ ™ leaming necessarily takes place Shrough trial and enor:

thone boose ends which should stucdenes need. fhesesine. plenty of opportanty ke uch
from the start (see Chapter 1 on the 55 mial
with 2 class and getting control of actig 2 guestion and answer” deill, for example. why cant

the studenis produce bath questions and anowers a8 earfy
& possthle? H you rmodel What's yur Guvourie colour?
younelf every time, you dety the students the practxce
and the discovery ol the information themsebves. Insgead,
elicit the question until they can all sy it, then acivaie
the peactice. Personalisation isee Chager 2) allows for
don't have 1o prepase handous with the answens ong
sumply affow the class o discover wach other's Gvoone
thivrgs ard repon back to you. in the balasce botwoen
teachertalk and sudent-alk it is easy o appreciate that
inCreasing output can be o disrct result of reducing ingut.



Introckiction

Fewer handouts, more language
It s tormpting to marnch it class laden with materals,
Ietieving this 1o be in the students’ best interests. But

1§ vverything is done in English, the st
smpeasedd nok only 1o the target languags of the
tor all the natord Tanguage of instructions, p

eftective language earming lies in challeng

and leamer activity, 50 It ol be better if the students
marched in laden with materialil Photocopying usually
suggesty that you want stuckents 1o read more et than
thry already have access to, e, in their coursebooks or
At the newsagen's. Even If theee s little vent, it il
wvobi reacding. Bt if thore s it i, why go 6 the
trouble aned experse of photocupying, when you can
dictate the contents, giving listening and writing practice-
an vl s He oppounity for Lo anabysis ibeesking
it dhenwnyl and synthesis iputting @ 1ogetheri?

Photocopable materialy often involve lists, eg. survey
questions and debate topics. Why not dictate one iem
wer stuckert, and then ask all the students o mingle and
wse that language! They will all encourder the whole lig,
Tt by Tebening and speaking, rather than neading and
speaking. The former s arguably more enjoyvable, too,
and will prepare stadents better for commation: it will
necessitate requests for clarificalon, negoation of
mwaning and nepetitions. Think how dry mere reading
soundk by comparison! Furthermore, if they all have a
diffyrnt quaestion each, hor il be it e
ehernents and 2 realistic rason o ligen See Activities
and 50},

With all materials, the challenge for the teacher
make the prnted word come alfve, 1o gel st
comment on, copy or <y it in @ ully eng:
Phetocopying

proviths more printed
vromise o bring them aives the ()
sane challenge.

Communicaling for a

Let us take o specific teaching

pooint, and look at the wi Jications. You want to

check the undestandin and hamimer.

Dialogues A and B classroom dialogues.

wliich difier in or; S = Studden):

Dialogue A

T What ool o corponter W b out
wod?

5h: P

3 the ool & capenter uses to ot

er ¥ -

AN occupation. Someone who makes

wood. 5o what do you call the tool
& 1SS 10 Cul !

A aw,

That's right well done. Now, what do you call ..

1 is happening here? In Dialogue A the teacher gots
all the speaking practice and encourages only shor
contribations from a limited number of sadents, This is
pocd exposure, bot if it goes on throughot the lesson
the teacher will be tird and the studerts guite possibly
bured and frustiated, mhmkumdm
achisvement or i

Dialogue §

T What's a hummer!

Si: Is a tool,

T What kind of wol?

S2: For hitting . what ane they?
S3: Ah, those metal things ...
§1: Yeu, in the wall

53: Nail.

52: That's right. nasls,

T Sowhat's a hammer?

St I'sa ool .. for hiting nails .. into awall.

What's the difference in this examiple? in Dialogue B the
auestioning is reversed. and the teacher offers much les
and elicits the longer dedinition, The students work

togrther, mcycling vocsbulary and sometinnes wwaching
wsich osher, in order o produce the arswes. which is not
et e weoed, but 3 el chunk of Language. The

studenss. have to do quite 2 hot of tenking. anabysing and
syrahesising They are iovolved and engiged. The macher
mmmm umwum“
pestures and v In Diglogoe A
nmnw;mummm
can stifl be devebopend by eacting the quesbon back from
the students. and making sure that the aswer contans &
sirmilar stretch of Lnguoge

Heve i< a third dialogoe for the same lesson

Dialogue C Q i
T Imagine you have three iooks: a keife. 3 saw and a
Ilul-_nu.\'\ﬂd! wouhd you Snd most eseiul on 2 ‘

ramping helicky!
S1: | don't know. | never go camping!
52 Mo, | don't go. But perhaps 3 hamee©?
S3: 1 thvink a knvle.
S4: What i a inite?
S1: For cuming, vou know, in 3 restaunnt, you hase
S2: AR You pesfer 3 restaurant (o camging!
4 o 3 knile & frr autting. Rut 3 srovis aln
S2: lent & hamimer slso useful _. for camping?
53 Mot nowadiys - tents don't meed

I this evarypie e students are given 2 sk




