Is younger better?

The Critical Period Hypoesis, and the assumplon that
«children leam languages mon easily than adults, has ghen
rise to the ides mwumwmw

im often used to
langueps learning.

Such a bokd =itisnot

50, whan paronts and educators ask us ‘TS younger batter?”
Wi Can't help bt want 1o reply: Betior for what?
Emprical sudies offer mied findings™. While same support
the hypatfiesss, others suggest that age is not reevant for
improved second langiage lsaming instead, perhaps mam
Important - amangat olher things - e the learming context,
and how well we understand the needs of the whole child,

Some common jmajbekels inchuds:

“The younger the child starts, the botter their
pronunciation will be.'

Yes, young chédren are axcelient mimics. mddbl bum
‘than adults of playing arcund with the

‘mxposure to Engiish outside of he mare formal v T Ra gy £ Expafr
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Attanding Engllsh lesaons a few hours & weak s noth| 3 persnrainy, mnmmmm
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English caltures .. and the list goes on.
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with parents, ard the transition is planned canshally, itis
mione ey Siat 2 child will become & successiul anguEsge
laswrinr ared confdent imee of Englnt,
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A better inclieator e starting age for futum suecess in
anather the of exposure 1o
English, and the coportunities lor axtended discourse.
Whilst ?is book isnot Imended to answer he guestion
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congiders the whoie chid, nhmmmwmhw’
and confident language leamen.

This i our route In Teaching Engiish to Pro-Prmary Chitdren,

(1 C ;Q Explaining )

v child, ght ovoke all The atages in ECEC wre
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and mesponses, from Wane! Famtanta 1o Arghi’ Help! We bope dhat Stage 1: Early childhosd educational - locwming
yoms st veuding this book because you want 1o de it effectively, o froes bisth 1 o yess old, sl g dies sl nodllers’
which miane s tanding the varking chibdren e will b b s vund the g of th B
teaching, o wedl an the amiext in which you will be working: Stage 2 Pre-primary educats i children from
© There s lot 1o know shout ieacking pre-primary kearnens, three years b the start of pri
ﬂ:ﬂ;;:ph-n”hblﬁhpﬂﬁw I T e Finglis e P T 3
‘m”“h"’md"c_:"_ VT Y " the start af primary ode N heve are some of the terms we we
i kPR . "Pre-primary ch" = 390 children between three yran
YOuR P v treginning | cothrn W do st wie the serm ery
(—_ i =it does.
1 Concepts and contexts el o o s bl
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The first step s b0 cxplain oor werme o "

ghvem 1o the place i wiidh we work with
er. pre-school, mursery. exc)

© 0 2 pecific time. with o desr beginning and
Primary education Enghieh as the msin vehicke for commwnication:
. oy ¥ et S - Sy we the term Tesson] which has s Sormal
10 be famiier with Primery educatisn is ofien - though not dweys & " ST ey
= the first tage of compubory education. Fowewer. the starting age ZUETERE L N L o
difiens fros coumtry to oountry
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s M grocralise, we might oy that pris i b v meed b be schiool-sady *

the year a hild tums six, bus in some countries - the © A "iewoher f Emioh* i & teacher who has trincd to teach

sl - chibdren sart schood st four ey oid snd Eonghtahs - ofhen. though so abwars, & lesrmen whao are chles

Nordic and Esstern or Contral Eumpean countres, than six years cbd.

o ke s seven. © "Chitd" o “children’ s usod rather then pagedl or tudent,
Iecatise we sre educating children, who we view s social acon
hh-* and s comepetent znd insightinl loarners -

' T amd the- | § them rvery moment
dﬂ-ﬂrhﬂu-pﬂwmuwh “pepd o ‘vinders,
s these libel are penerally weed to refer i older learnen.

© "Mosm’ & swually wed imtead of cessoam, ance sgain o sroid
moee formal connatatons.

© "Enjoymment’ b wed over and shove “Ran s wewant e mow
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‘uatigving. henedical and usefil’ ' for kearming

and
© 1" is the common school nguage or, when sppiicabie. the

tarpiagrmod ia the ECEC setting
Pre-primary education around the world

The ismase of BCEC is & tricky ome. In many countries. education
i mot compulsory for thi age group, dlthough - through a mixed
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Natusaly, different countries draw upen different philosaphical
tradition in mw hmm UNESCO

. hildren's
Inq\n;mdmcuhl: m'lmhml reas i skifls, alplabetical
and mahematical concepty, and aim w develop a childs
undersanding of the workd:
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© Unofficilly, mhllmﬂ]‘m A

Asin. South A

pre-prinary

and poers which ; develop
an antonamous child.
© Durng pre-primary education, children become socialised into
the cubtire of schoot and lear ing, and develop into responsible
mershery of their scciety.
Liviig and workiiig In Extope nscans this bs the contest that we,
the authars, know best, and much of what we write about here is
based en our experience b o Eumpesn context. That said, Eurpe
s diverse in its gpproach 10 ECEC - despite the existonce of 3
commen TR vision sl clear Burapean gaale ., which incude
child well-being, universal access. mchsion and participation.

However, regardies of this variet E there
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the fallwing

© Responding to the needs of child i their
mﬂﬂnﬂ-hﬁgnﬂmﬂmlﬂuw
It Jearning,

© Undertaking od 1 practices ind kearning uich
vt i ity sather hin ocusiog i

which d cet childrerls develop |

organising group imeractions. providing a va
which respond o the children’s Inerests, ane
way in which the chiklres un.
ihhels kauwledge - wiih aduk
Exadishing a strong commitment
‘including the imohement of

the aducation and cuse of thelr
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Higher kv of paretal engagement childrens kearning
al himse.
English
The teaching a anguage has advinced from
being sumseth abod in upper-primary,
w0 something ling profusely inte pre-primary

education . This Iy due to & push rom parents fo enmune

their children develop i English langusge linguistic capital
a4 w000 s paaible, based oo the belief that younges i betier:

2 whole child

Jfor all [pre-privary] fenchen of English s to have the
idge, skills and sewsitvities of u toacher of dildres and of 0
of langrage and to be alde 1o badance and conibitne dhe bop

succesgiully
Tean Brewster, Cail Ellis and Denie Girrd
Many of us became seachers of English in pre prrimary because
we know about teaching English, yet not all of us have studied
o be educators af childmn
© Itisoncof the dich the Tangrape i

yona e & bencher of English, or you are an edscatin of dhildeen.
) 1t ks & rarity that we have been trained 1o be both,
A comman respanse we get from many teschers of English when
we tell them we work with pre-primary children is: ‘But they it
read ar wrte. How do you tesch thum?
This ls becnue most teachers of Exgitsh Ined P
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Our respanse is ahways: "We feach the whele child theough English’
11 Is because muost of us are teachers of English that we have writien
1leis sk, sltherughs eduatins of e privmury chibiren — who sight
alsos need o tewch English - will hopetally find i useful, e

© Teawhers of Engiik need 8o know aboat pee-primary duldees,
20 enderstand how 1o use what ther bow sbost language
0 ther

© Eduagars need o koow shout Fagiish, and know how 1o sse
what they kntw sbost pre-primary dubders o their sdvantage

© Educton who arv teachens of Englnh (or vice vema!) need
o ko b i e wihat thiey ko, fiat the beiefit of the
poe provuar chisdren they are educag through Englich

TA chikfs] kergrusge loarming skill anc ant isdated from the rest of
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endersunding of what theee fo sis yeas obds are lie

© Thee thoe or four yeurs of pre-pramary eduction are usaally sem
builling on p g and - though the

chcomas ave difosvat, due 40 the apectlie. sreds o childves:

ot difierent sges and their cultural comteat.

© The difesence between a throe year sl and a five yesr obd in. FET] P i,

enotmous snd. 2 chidren devedop i deffeeent tates. there wal Hqﬁmq*m.

alwo be differences between children of the same age.

Vioweves it i possble to cofine what & typical in the ley el
' - i ud-&u"dh“h-unﬂha;m
in ol aress At
Key development areas P SR
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To help s wee this 3 little move chearty,  is werful 10 thi
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© guiding parenty
© eutshlivhng learning posks o teschen

They arc. miscover:
= i

T oeder o e a holistic apprasch 10 bingeage teaching. we seed

Key development theories
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PR 1 thirkers - including Wilhek o
Radolf S PRy e
l im th i f ECEC.
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of English have no doubr heand of teacher and former scientist © Stages arech d by I bl d qual

and medical scholar, Marla Montessori: diflerences.
© Her kegacy can be encountered in any ECEC setting thoogh © Develop s 1, andd bibd: ¢ hefore,
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the imp af a chibd-centred 1t may be Gomitiive devel i
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shijet ey a Piaget b ofk refered 0 asone ofthe
considered radical i e 5
cmemeJWHmwa il Do chibticss shink and cremse’ Sntradaced
for the work the ilea of stages of Inteliecnial g 10 his model,
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educaton to remember which theorist sid what, However, if we
want to tnke & whele-chid approach 1o waching English, we do
need to understand some of the key thearies of minimum, the
erived from them, and the nplication for-osr weching practice,
Whilst it may be easier t talk abois lensners in termi of ages -
i3 that o pre-primary learner s agied between theee and sie - it ks
sometimes more appropriate 1o think sbout children interm of
mhrmdmduymmlrﬁmdnl'w_knbmﬁh
der, dewplte hildren having H . :
Mmlm:hhguilmndﬂ‘ml_m q,.ullqur edactive inerenicing, and can also be taaght thinking slills,
wturt walldng s early as nine monthe, or ax late ot seveniven ihe right comditiom and support.

menthy, but they will alvays learm 1 shond fiet and, only sfler, P T i child devel
le to phin engeging hich fully maximise the childs
; b s thit the deveiog il b e ik
do not oetweigh the learning sutcomiee
© For example. planning for an activity which involves cuttng
Aroiend & detaiied for theee year

okls, challenging and frustrating fo (ouryear lds, and iy
difficult and thme-conuming for mos five year olds. (Ser more
abost ‘readiness’ belos, under Prvchosocial deveopment!)

Cognitive development and language

Children tend 1o Tedrn wards in collectione, They make ‘thematic

Hinks!, e brot-cold, or school-reacher. That bs o say. they may not

yet make connections betwoen words, and sre less able to déal with

abstract conpections

© Additionally; children us words g before they undentand
theny 50 - although & child might use the same word s
bl - it may carry o different meanig. relaed w their
persitial, T

© As they experience the world, childreds conceptial knowledge
will griow, and so will their understanding of Mnguage and its
wignilicance - eg their abilsry w use synoayms or anomyms <.
like big-encraninis o high-low.

L when children have th o build hp-nkh-npm“ﬁnﬁ-n
uuhmindrln-lmﬂﬁmhm © i tobe

when hing familiar in & C-huhmrﬂﬁh

context that & mesningfid to the child: eapestations and 3 semwe of purpese.

© ntrodace [T T —— dary o delight im choice:
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wrather Seem. when griting

© ltrodace & new strischre - q‘.lh!pugnl r.-u-n-
wocabulary thet & inesesting w the child, like familly or pete.

Chillidren bewrm whist e, wrd than are
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‘The implications for your Engiish sessions
* Ensure Nine wonds 3¢ Oresented o confest. and an
msanirgh to the chitrn and thed lves.

* Enm tamiler chusks,
a0 e chuks with tamilar vocabuiry.

* Expose e
oS That s mearenghl 10 them.

= Use songs, Miymes and stones, for conleniual sipport.

saniing
2 wddler. the next 2 defit independent child.




