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REZUMAT

Utilizarea strategiilor didactice interdisciplinare, in scopul stimularii
motivatiei elevilor in studiul literaturii, este subiectul cercetarii mele,
inscriindu-se in contextul cercetdrilor din Stiintele Educatiei care isi aduc
contributia la identificarea activititilor pedagogice, determinante in
angajamentul cognitiv al elevilor si in perseverenta intr-o sarcind de lucru
(Viau, 2014).

Marile schimbari ce caracterizeaza societatea secolului XXI, precum
digitalizarea si mondializarea, impun didacticii domeniului literaturii o
regandire a metodelor si a practicilor sale, cu scopul de a raspunde nevoii
reale a elevilor: aceea de a fi pregititi sd trdiascd in lumea de maine.
Aceasta situatie necesita o repunere in dezbatere a strategiilor didactice, cu
atat mai mult cu cat profesorii, cat si anchetele realizate in domeniul lecturii
invoca adesea o motivatie scdzuta a elevilor. Mai mult, rezultatele PISA
(2015) pozitioneazd Romania pe locul 50 din 65, evidentiind cd aproape
40% dintre elevii roméani au dificultati in citirea si intelegerea unui text.

Se poate spune cd motivatia reprezinta un ,,meta-obiectiv”’ in edu-
catie, deoarece conditioneaza invatarea. De aceea este important de a inte-
lege ceea ce stimuleaza reusita si perseverenta in studiul unei discipline, n
scopul de a oferi elevilor bune conditii de predare si de invatare (Sauve,
2007).

Prezenta lucrare este organizata in patru capitole.

Capitolul ,,Fundamente teoretice. Concepte epistemologice, didactice si
interdisciplinare” este dedicat unor clarificari conceptuale in jurul a trei
nuclee: interdisciplinaritate, strategii didactice si motivatie. Totodata,
semnaleaza cateva cercetari al cdror scop este sa infatiseze o formare
continud adecvata in materie de interdisciplinaritate. Este un demers caruia
i se asociaza §i cercetarea noastrd, care a urmarit strategiile de punere in
opera a unmei (auto)formari interdisciplinare profesionale in vederea
formarii competentei de a concepe si a aplica in lectia de limba si literatura
strategii didactice interdisciplinare, cu rol in cresterea motivatiei elevilor,
de gimnaziu si liceu. Aceastd analiza ne-a permis de a trasa liniile directoare
ale cercetdrii noastre in sfera formarii profesionale, identificind ca perti-
nente citeva modele de formare si proceduri de infaptuire a inter-
disciplinaritatii. Aldturi de modelul practicianului reflexiv (Schon, 1983),



am retinut necesitatea de a dezvolta competente profesionale ale viitorilor
profesori pe trei planuri: curricular, didactic si pedagogic considerate, de
asemenea, esentiale pentru a operationaliza propria strategie de formare
interdisciplinara. Parteneriatul cu profesorii propus de Fazenda (2007)
releva o strategie de formare pe care am utilizat-o, de asemenea, in propriul
demers de cercetare si formare. Nu in cele din urma, il amintim pe Fourez
(1992) care propune ca strategie metodica constructia unei insule de ratio-
nalitate.

Cele doua strategii didactice interdisciplinare, portretizate in
cercetarea noastra, sunt sintetizate in cite trei elemente care circumscriu
conceptia teoreticd a fiecarei insule de rationalitate. Strategia didactica
interdisciplinard, cu rol in stimularea motivatiei elevilor, pe care am numit-o
strategia jocurilor teatrale decurge din panorama unei insule de inter-
disciplinaritate, ndscutd la intersectia pedagogiei Invatarii experientiale
(Dewey, 1972; Kolb, 1984) cu domeniul pedagogiei teatrale (Spolin, 2008)
st cel al didacticii literaturii. A doua strategie didacticd interdisciplinara, cu
rol in stimularea motivatiei elevilor, pe care am numit-o strategia de inspi-
ratie digitald, descrie panorama unei insule de interdisciplinaritate emer-
gentd din trei cAmpuri: psihologia (neo)behaviorista, elemente de tehnologia
informatiei si a comunicatiilor, precum si elemente de didactica literaturii,
referitoare la invatarea cu ajutorul computerului.

In ceea ce priveste masurarea motivatiei cu ajutorul instrumentelor
de cercetare, am avut 1n vedere, in principal, modelul Viau (2014), care ne-a
parut cel mai pertinent pentru a descrie dinamica motivationala a elevilor,
fiindca are ca punct de plecare activitdtile pedagogice propuse de profesor,
aceasta fiind o dimensiune centrala si a cercetarii noastre. Acest model
prezinta trei tipuri de perceptii care pot exercita o influentd asupra dinamicii
motivationale: perceptia elevului despre valoarea activitatii; perceptia
elevului despre competenta sa; perceptia elevului despre controlabilitatea
activitatii. In plus, alte surse motivationale evidentiate in conceperea
indicatorilor instrumentelor de cercetare au fost importanta relatiei
profesor-elev, existenta unui context relational pozitiv, posibilitatea liber-
tatii de a invata, din perspectiva umanista sau rogeriand, pe de o parte;
definirea precisa a obiectivelor, acordarea feedback-ului pozitiv, prezenta
stimularilor tangibile, din perspectiva behavioristd, pe de altd parte. Din
prisma acestor indicatori identificati, am elaborat urmatoarele instrumente
de cercetare:

1. chestionarul adresat elevilor, privind opinia despre metodele

traditional-disciplinare;

2. chestionarul adresat elevilor, privind opinia despre metodele

experientiale de inspiratie teatrald;



3. chestionarul adresat elevilor, privind opinia despre tehnica

digitala Mentimeter;

4. fisa de observare a comportamentului elevilor;

5. grila de analiza a jocurilor teatrale;

6. grila de analiza a unei strategii didactice interdisciplinare.

Al doilea capitol descrie, asa cum aratd si titlul, metodologia
cercetarii in didactica interdisciplinara a literaturii, in egald masurd
calitativa si cantitativa. Prezenta cercetare, care este o cercetare-actiune ce
inglobeaza cercetarea-dezvoltare, nu se limiteaza doar la elaborarea unui
,,produs pedagogic” (Van der Maren, 2003) concretizat intr-un ansamblu de
strategii didactice interdisciplinare pentru aria curriculara Limba si
comunicare, ci si la testarea lui de catre subiectii cvasi-experimentarii.
Aceastd optiune pentru un demers imbricat de cercetare a fost asociata
urmatoarelor studii de caz: ,,Arta teatrald in lectia de literatura”,
»Mentimeter in lectia de limba si literaturd”, ,,Experiential versus Digital”,
care s-au derulat pe parcursul celor trei ani de cercetare.

Scopul general al proiectului de cercetare este de a imbunatati
practica prin adaugarea de valori nou create In ceea ce priveste calitatea
predarii. Scopul particular al proiectului este de a investiga perceptia
profesorilor, din aria curriculara Limba si comunicare, privind utilizarea
strategiilor didactice interdisciplinare, in lectie, si optimizarea metodelor
de predare.

Intrebarile specifice de cercetare, la care a incercat si raspunda
demersul pedagogic cvasi-experimental, definesc doua centre de interes:

a. motivatia elevilor

(i) In ce masurd utilizarea unor SDI, in situatii de invatare specifice
lectiei de literaturd, influenteaza motivatia elevilor, comparativ cu
manierele traditional-disciplinare?

(ii) Care dintre metodele utilizate in construirea unor strategii
didactice interdisciplinare, metode experientiale versus metode si tehnici
digitale, contribuie mai mult la cresterea motivatiei si implicarii elevilor in
lectie, potrivit nivelului lor de studiu (gimnazial sau liceal)?

b. predarea si modul de predare

(iii) In ce mod practica pedagogicd a profesorilor este influentatd de
identitatea lor profesionala ?

Ipoteza generala formuleaza, in fapt, un raspuns la intrebarile
cercetdrii, care asteapta sa fie confirmat: ,,Daca in lectia de literatura se
proiecteaza si se utilizeaza strategii didactice interdisciplinare asociate
unor situatii de invatare experientiald, adecvate elevilor de gimnaziu si
liceu, atunci vom constata un grad mai mare de implicare si de motivare din
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partea elevilor in studiul disciplinei limba si literatura romdnd, precum si
cresterea competentei de lectura a acestora”.

Fiecare studiu de caz privilegiazd ca metode de colectare a datelor
observarea, interviul semi-dirijat, ancheta pe baza de chestionar, urmate de o
analiza calitativa si cantitativda. Datele colectate prin chestionar exploreaza
motivatia elevilor si din perspectiva statisticd, prin aplicarea coeficientului
de consistentd internd Cronbach Alpha si a testului T Student, care include,
la randul lui, testul de normalitate multivariatda Shapiro-Wilk si statistici
descriptive.

Rezultatele primului studiu de caz, ,,Arta teatrald in lectia de
literaturd” trimit, mai Intai, catre identificarea unor jocuri si tehnici teatrale
(in total 12), care au fost redenumite, adaptate si descrise ca metode
experientiale, cu aplicabilitate in lectia de limba si literatura romana; al
doilea rezultat al cercetarii il reprezintda un mini-proiect aplicativ de
autoformare interdisciplinara adresabil profesorilor, care include doua
modele didactice interdisciplinare de predare a literaturii: modelul EEE
(experienta ludica - experientd lectorala - experimentare) si modelul IRR
(intrebare - reflectie-raspuns). In ceea ce priveste misurarea motivatiei ele-
vilor, atat analizele calitative, cat si statistice evidentiaza ca elevii dovedesc
un nivel de motivatie mai mare dupd aplicarea metodelor experientiale,
comparativ cu metodele traditionale de predare. Media nivelului motivatiei
creste semnificativ in cazul metodelor experientiale, aratand o diferenta de
3.59 intre cele doud (metoda experientiala=34.24, respectiv metoda
traditionala=30.65). Ultimul rezultat al primului studiu de caz infatiseaza
contributiile pedagogice ale celor 12 jocuri si tehnici teatrale, potrivit
aplicarii unei grile de analizd a strategiilor didactice interdisciplinare.
Rezultatele cercetarii - studiu de caz ,,Mentimeter in lectia de literaturd”
evidentiaza ca elevii dovedesc un nivel de motivatie mai mare ca urmare a
aplicarii tehnicilor digitale comparativ cu metoda traditionala de predare in
lectia de literaturd, atdt la nivel gimnazial, cat si la nivel liceal. Perceptia
profesorului, privind utilizarea tehnicii digitale Mentimeter in lectia de
literatura este favorabild si relevd contributii pedagogice numeroase.
Rezultatele in cercetarea - studiu de caz ,,Experiential versus Digital”
evidentiaza, in practica pedagogica curentd din spatiul francez, existenta in
scoald, la nivel gimnazial, a unor clase cu profil cognitiv (cogni classe),
conduse de profesori care beneficiazd de o formare adecvata. Astfel,
domeniul didacticii literaturii franceze este pus sub semnul cercetdrilor in
neurostiintele cognitive, in vederea identificdrii unui model mental de
invatare, care favorizeaza atentia, memoria, angajamentul activ, conso-
lidarea si care permite elevilor de a intelege mai usor, de a se angaja mai
mult si de a retine mai bine de-a lungul vietii. Acest drum intre filozofia
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studiilor in neurostiinte si practica la clasa trebuie parcurs individual de
catre profesorii practicieni, chemati la o cercetare voluntard de amploare
nationald, pentru a gisi solutii de punere in opera. In acest context, apare
urmatorul rezultat al cercetarii noastre. Cele doua strategii interdisciplinare
propuse, conexate cu modelele didactice EEE si IRR, isi aduc contributia la
dezvoltarea atentiei, a memoriei, a deprinderii de a asculta activ,
favorizeaza, de asemenea, competenta de a vorbi in public (in cazul EEE) si
abilitatea de a lucra in echipa, asa cum rezultd din grila de analiza a unei
strategii didactice interdisciplinare. In ceea ce priveste masurarea motivatiei
elevilor, care ia in calcul variabilele jocuri teatrale, respectiv tehnica digitala
Mentimeter, datele colectate si analizate din punct de vedere calitativ si
statistic conduc catre rezultate care pun in evidenta o crestere a motivatiei
pentru ambele tipuri de metode, comparativ cu metodele traditional-
disciplinare. Perceptia profesorilor din spatiul national si francez, aria
curriculard Limba si comunicare, valideaza ipoteza generala de cercetare,
inregistrandu-se o corelatie pozitiva intre formarea competentelor in artele
spectacolului si tehnicile digitale si posibilitatea aplicarii unor strategii
didactice interdisciplinare, bazate pe metode experientiale si aplicatii
e-learning.

Cercetarea mea prezintd si cateva limite importante, multe fiind
provocate in special de criza sanitara, care a intrerupt brusc cele doua
conventii de stagiu in cele doua institutii educationale franceze, lipsindu-ma
de posibilitatea culegerii unor date complete si din partea elevilor. Acelasi
lucru s-a intdmplat si cu o parte din elevii inclusi in cercetare din spatiul
national, care nu au mai putut fi anchetati. Dotarea scolilor rdmane o
problemad extrem de importanta in aplicatiile digitale, asa cum s-a intamplat
in unitatile scolare din mediul rural (de exemplu, in cazul aplicarii tehnicii
Mentimeter, s-a constat lipsa conexiunii la internet).Variabila timp are o
influenta considerabild in conceperea unor situatii de Invatare experientiala
sau a utilizarii sistemului de raspuns Mentimeter, ambele necesitand un
volum considerabil de timp si un efort mai mare din partea profesorului,
consecinta fiind reducerea numarului de profesori participanti la cercetare.
Amintindu-ne de un aforism latin Ex uno omni aspecta/ Incepind de la un
caz, intelegem totul (Dumez, 2013), conchidem ca aceasta teza aduce rezul-
tate cu valoare de rdspuns metodologic si pragmatic la Intrebarile profe-
sorului-cercetdtor in didactica disciplinelor filologice. O finalitate a acestor
studii de caz este propunerea unui produs pedagogic (strategii didactice
interdisciplinare) in cadrul unui proiect aplicativ de formare profesionala
interdisciplinard, in preuniversitar, cu efecte privind stimularea motivatiei
elevilor pentru lecturd/ literaturd si, in consecintd, a unor performante
scolare mai bune.
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ABSTRACT

Interdisciplinary didactic strategies concerning students’ motivation
to study literature represent the purpose of the present research paper. In the
context of pedagogical research, it contributes to identifying pedagogical
activities and evaluation practices to stimulate students’ motivation, which
can be decisive to their cognitive engagement and perseverance in tasks.
(Viau, 2014)

As the 21" century society is characterized by digitalization and
globalization, in the literature field it is important to redevelop didactic
strategies and practices in order to answer the students’ real need: to be
prepared to live in the world of tomorrow.

It is observed that there is a decrease in students’ motivation
regarding reading as the 2015 PISA results show, Romania being positioned
on place 50 out of 65, meaning that nearly 40% of the students have
difficulties in reading and understating a text.

It can be said that students’ motivation represents a “meta-objective”
of education because it conditions learning. This is the reason why it is
important to understand what actually stimulates the success and
perseverance of studying a subject in order to offer students better teaching
and studying conditions. (Sauve, 2007)

The first chapter “Theoretical fundaments. Epistemological, didactic,
and interdisciplinary concepts” aims to clarify three concepts: inter-
disciplinarity, didactic strategies, and motivation. The research follows the
path of constant interdisciplinary teaching training in order to gain
necessary competencies to create and apply interdisciplinary didactic
strategies in the lesson of language and literature with the objective of
increasing high-school and secondary-school students’ motivation.
According to the reflexive practitioner model (Schon, 1983), there are three
levels of developing teachers’ professional competencies: -curricular,
didactic, and pedagogical level. Also, collaborative teaching — an
interdisciplinary project proposed by Fazenda (2007) - and Fourez’s (1992)
rational island methodical strategy were used in the research.

There were used two interdisciplinary didactic strategies: the
strategy of theatrical games and the digital strategy.
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The first one was formed at the intersection of experiential learning
pedagogy (Dewey, 1972; Kolb, 1984) with the field of theatrical pedagogy
(Spolin, 2008) and the didactic of literature while the second one is
composed of (neo)behaviourist pedagogy, ITC, and the didactic of literature
elements.

Viau’s model (2014) was the best choice to describe the motivation
dynamics of students because it is based on the pedagogical activities
proposed by the teacher. This model has three types of perception: the
student’s perception of the value of the activity, the student’s perception of
his own competence, and the student’s perception of the controllability of
the activity. Moreover, other motivational sources used in creating the
research instruments were the importance of teacher-student relationship,
the existence of a positive relational context, the freedom of learning, the
precise definition of objectives, and positive feedback. Hence, the following
research instruments were created:

1. the questionnaire addressed to students regarding their opinion about
traditional-disciplinary methods ;
2. the questionnaire addressed to students regarding their opinion about
theatrical inspired experiential methods;
3. the questionnaire addressed to students regarding their opinion about
the digital technique Mentimeter;
4. the observation of students’ behaviour;
theatrical games objectives analysis;
6. interdisciplinary didactic strategies analysis.

e

As the title shows, the second chapter describes the qualitative as
well as the quantitative research methodology. The present action-research
which includes research development is not limited to the elaboration of a
“pedagogical product” (Van der Maren, 2003) concretized in inter-
disciplinary didactic strategies for the field of language and communication
but also embodies the testing of the product by the subjects of the
cvasiexperience.

The general purpose of the research project is to improve practice by
adding new values regarding teaching quality. The particular purpose is to
investigate the perception of teachers in the field of language and
communication regarding interdisciplinary didactic strategies in the
literature lesson and optimizing teaching methods.

The specific research questions define two centres of interest:

a. Students’ motivation

(i) How do SDI during the lesson of literature influence students’

motivation in comparison to traditional-disciplinary methods?
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(i1)) Which methods (experiential methods/digital techniques)
contribute more to students’ motivation increase in the context of
their level of studies?

b. Teaching

(iii)How 1is teachers’ pedagogical practice influenced by their
professional identity?

The general hypothesis formulates an answer for the research
questions: “If during the literature lesson there are used interdisciplinary
didactic strategies associated to experiential learning situations adequate to
high-school and secondary-school students, then an increase in the
involvement and motivation level as well as an increase in their reading
competencies will be observed”

The data collection methods used for the three study cases were:
observations, interviews, and questionnaires followed by qualitative and
quantitative data analysis. The data collected through questionnaires
explores students’ motivation from the perspective of statistics through the
internal consistency coefficient Cronbach Alpha, T-Student test which
includes the normality test Shapiro-Wilk and descriptive statistics.

The results of the first study case, “The art of theatre in the literature
lesson” identify (12) theatrical games and techniques which were renamed,
adapted, and described as experiential methods with applicability in the
lesson of Romanian language and literature. The second result of the
research is represented by an interdisciplinary training mini-project
addressed to teachers, which includes two interdisciplinary didactic models
to teach literature. The EEE model (ludic experience — reading experience —
experiment) and the IRR model (question — reflection — answer). Measuring
students’ motivation, the qualitative analysis as well as the statistical
analysis show that students have a higher level of motivation after applying
experiential methods in comparison to the traditional teaching method. The
average of the level of motivation has a significant increase in the case of
experiential methods, showing a difference of 3,586 between the two of
them. The last result of the first study case shows the pedagogical
contribution of the 12 theatrical games and techniques taking into
consideration the interdisciplinary didactic strategy analysis. The results of
the study case “Mentimeter in the literature lesson” show that students have
a higher level of motivation after applying the digital methods compared to
the traditional teaching method in the literature lesson at the
secondary-school level as well as high-school level. The teacher’s
perception of the pedagogical contribution of the Mentimeter digital
techniques in the literature lesson is a result of the application of the
analysis strategy used. The results of the study case “Experiential vs
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Digital” show in the current pedagogical practice in France the existence of
a “cogni classe” at the secondary-school level where teachers have to follow
an adequate professional training. Hence, the field of didactic French
literature is under the research of cognitive neuroscience in order to identify
a learning mental model, learning algorithms such as attention, memory,
active engagement, which help students understand better, engage more in
class and gain knowledge. The path between the philosophy of studies in
neuroscience and practice has to be followed individually by the teachers in
order to find solutions. In this context, there is another research result,
because the two didactic models (EEE and IRR) connected to the
interdisciplinary strategies which were used contribute to the development
of attention, memory, active listening , and favour, at the same time, public
speaking and teamwork (EEE).

There are some important limits caused by the sanitary crisis which
made impossible the data collection from the two French educational
institutions and also the students at the national level which participated in
the research. Regarding the digital applications, a problem that remains is
the absence of technical equipment in schools (as it happened in the rural
environment). The variable of time has a considerable influence on
experiential learning situations or the answering system Mentimeter
(teachers made a bigger effort).

Ex uno omni aspecta. To conclude, the thesis brings valuable results
with pragmatic and methodological answers to the teacher’s questions in the
didactic of languages. The finality of the study cases proposes a pedagogical
product (interdisciplinary didactic strategies) in the context of an applicative
project of interdisciplinary professional training at the preuniversity level
with visible effects of students’ motivation stimulation for reading and
better school performance.
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