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Voeabulary: | D9y of tha wwak. Monday, Tuasday, Wedsesday. Thurday, Fridoy, Sovaday. Jsdoy
Manths of the year: Januony. Febnaary Banh, Aped, May. une July, Aages September, Detobes Mavernber. Detemdies

Shructurgs: | MelS weatijourname | Dayeaike [Mondopf ves, 1d0. | Mo Loont  What doy s ey s (Manay] |
| M, T {Riose) | My naree's (Rose]. W'y e Serthaed [y in Apedl ¢ My Loy is i Apnl i ol ore ye® T jeipnd)
o e yoas® D fine, Bhord; you How are yoo?

Vacobulary: | Toys: ol cr, ball, baot, troe, b, teddyy taar iy, bite Walunes: Frodibug o ol Laer
Humbers 10-50: m.u—mum.hnr.rd;) Phonlen ch, oh
Pwmpely-cons, Darprety-tunch, Povicnily- them, bivanbyfoisr, baseity-liva, Dwanky-ain, Dhanty-savin, it chop dih, S math. Fich.
Ewanty-aight, {verscy-sine { | whedl, wmip|

Social Scienca: hus motorhécs, lorry, plose, belicopter

CLn: Viormpae]
5[““"-' Wiha s thea Tan” I & (Blked, 1Ty [pediaw] l‘-lu-u'rnwrlhﬂﬂlmh'her:! Thesie fire flsan) e '
Wi are iheseithose ! Thay'rs ikes) Toeyre | Bikes Thisw's one o) Widar Warld: Traveling1s
rellow) Faw do you 4o 10 bool | walk 46 ichec. /T g0 10 sennnl
nohoo| by dbsm)

Vacabuwlary; | My family: grondad, groney, unce. qunt, san, deughtisr, ceasmiy) Walues: lpead tea witn your
AL hovne: bos finy, had, lotohen, living noom, bedneomn, notoo, minc tamily
Sociol Sciancn; boby, diildnen. porents, gosiparets, yoeeng, obd Phonica: th, th
Structures: | Whos feae? HeShe s my imcleoant Py (e bt 1 Jni the (bt Both, path, that, thir, Bick, ta
VR e Ehey? Thiey're rooy cousing Py Oty bearsd are én} the fox) Hn, ity

Prepasitions of phacs - e'on/ursderingdl boibekend CLIL: Snrinl Scistcs Hom et
Wider World: Couins

- Move your body

Vocabulary: | Body mewmants: sho your bady. nod your hond, move your legr. shwmg your feet, woes ymur Volwes: Drsrrise reguicely
| o, e s honds, Tk your o, o pou fingery Phlan vk
BETIEIE] pwie, S, hrives e, cich 4 BT ihand bryeir bad, ey, i earbwket, i e joc, |, penq, pesk. T ¥,
PE.: pull push, hap, skip KA
CrTuCTUTE S 1 con {ztamp vy feet} 1 [ con't Souch my ol [ Com e (et ¥, [con (e, 1oont CLILIPE o j
Ha con iclag his hands} / He con't (wose bicarms] | Con et | svemy” Yes. hfsha pen @ Mo, hershe
(mperatives. Tosch your o cont "":'::u":ﬂ'"ﬂ- spurts Doy

Vocabulary: | My foce now, wpes, bair moutn, s Walime: Hagpect dfterenpe
Mmoo tivas b, Short, curty. srveght, diri, Biord nest, weisy Phonlcs:ol, ee
| Maths circls. tnanghe, sguste, fectangis Fowt, raih, sew. thewp. anod tai,
Ctructurng I D 'gott ibigh myen. [ bobven got (uesell] sy Te='got {tily) bair, I My har s iorly| winit, weekd
I'll.-:;ﬂ'h.e'nplxuulﬂlhnuh M et god | Sy gol foag hon P s g iy Qeng | CLIL: Pty {vherpeal
] inomE
mmmmmmnrmlm i Widar Waarld: Focuy ool
Ma, 1bowen'l
Hiat heftha ot ja ol inovel® Yo, heithe
\ | s, | e, Bt Jaasn y
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5 Animals

Vocnbulary OGNS cow, turkey, duck, goat, shee, horse, ben Values: Respert oo
“mﬁhﬂ.mi‘n}hﬂiﬁ.dhm Phonics: igh, oa
Stroctures | Whots thisithat? T Etand) s £ oot Yer o i fHo it | Sgh, meg)
* | B gk B oyl ' fbkack ond whaxl Are:the (bt figi? Yes, they ore. /o theyorert. | €8 71+ Motural Saesce
It's o foow]. o g heeri)
‘Whal ore thesaf hose?

-“ tve ok e leged. They're el They' ‘Wider World: Lée on oform

Food {I): pneoppie. commt, posta, sweetoom, toast, cered, gropes, beons, poncobes, pololoes healthy smadks.
Maturol Science: ar, mix, ook, firy, pan Phonics: oo,

Srrmctures: | 1o idhicken) /Tdont lee feggsl. These's somne frioel § Thers st ony incel ‘| "“"‘"““"'i‘““"’""*
HeSve Boess [rioell. | HeiShe dossn't loe [esh). Is there any [fish]? Yes, there iz 7o, there =n mecea, b, roo|
Dhcsees ke ik foapepdied? e, fheslchie: dines. / These are some jopples]. ! There oren't ony jopples]. | (CILIL * Noturol Soence [recipes)
Malellmrelt: A there any bananes? Vs there ore. /Mo, there | e vaag ey i

[

i

Fmbﬂm’r Chothes [1): Toshirt, dness, socks, skirt., shees, brousers, ok, jocket | Waolwes: Bepolite:
Chiotthes {T): shirt, coat, jumpes, glasses, cop, bools, pyjemes, jeons, reners Phonics: ar, ir, or, ur
wmaﬁmmmmhh ficor, oo, for, fur, girl, shark, =,
Structures: | Tmweornga (porple fsort] (Tmnotweanng | Whotwould youlike? T bbe ofshwrt please || arf]
r':::mh bdue shirt? Yeo, | would. : okl
Are you weorng fblue) {shoe=)7 Yes, Lam. { Mo, I'm youlkea P
mLF“ e Wi, I'veouldn'L. Td ke o red shirl.

Would you ke brown bocts? Yes, 1 would ¢ Wider World: Speaol dothes
Mo, Fweouldn't. T e red boots.

Vocabulory: | Weather: seny, snowy, docdy, windy, rainy, stanmy Walwes: Shorewith frends o
mrﬂ:u&.ﬁ;lh*umphnﬂ.phﬂzhﬂ,dnhﬁ. farmly.
ol o il i s Phonics: ow, oy

B Ciares: What's the weather like? I's {doudy] Thes [kite} e mare. That (it i yours. o, by
Do yoe bl oy day=? Yes, Ddo. Mo, [ don’™ These [books] ane his: Those fbodks) are hers. CLIL: ool Soence (meamrng
1 e [icandy ey 7 | dhaan't bk cdodly| days. ‘Wht's your fovourile weenther?

Wider World: Weather ond

'H'n[uh-ulﬁrr_' Cuest items: help ot ke oxstle, belp weth dinner, belp ot the oove, help the dodior, belp the formes, hap with the shoppng, help with the: dothes,

help ot the
Structures: Twegot ophoto. § 1 hoven't got o dodc | Withot weould you Bike? T e o phokn.
Have you gol o duck? Yex, | hove. { Ho, 1 howen'd | Wiould you ke 0 shoe? Yes, Twodkd, £ Mo, T wouldn’s.

Halboween: bats; moon, wich, pumplics, sweets, moseier, ghost
{Christrmns: sack. presenis, siockings, oonds, Christmos tree, sior, Sanin
Enster: robbe, e, chudk, Aower, Easter Burey

Surmmer func sandoostle. stells. hurket. spode. sond, sea, beach
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Cenaliel - is o six-level course for children
‘Pﬂ"t learming English ot primany level,
offering best practice methedology in the chassroom.
Poptropica English Islands is designed to provide
teochers and pupils with a truly blended English
language learning envircnment. This means that both
print and digital resources are used duning the lesson
as well as for follow-up proctice at home: It tokes
into aocount the current movement towards wsing an
increased omount of technology in the chassroom and
also ot home, os more and more fomilies use computers
and want safe, effective, educotional matenal for dheir
children.
Popuropica English Isionds motivates chitdren by
introducing them to o group of charocters in an Online
World that mirmors the Islonds in their Pupil’s Books.
Chiltdren follow the chorocters throwgh their book, while
listening to stories, singing songs, Communicating and
playing gomes along the waoy. Most importantly. pupils
will enjoy themselves and moke their own discovenes
in English.

Methodology

Poptropica English Islonds ossumes no previous
knowledge of English, and tokes a '5Ps" approoch

to comimunication in order to provide support and
encourage longuage production from an early stage.
The PPP (Presentaticn, Proctice and Production] method
is a tried ond tested approoch wiich is fovowred by
many teachers in the primary classroom. The lesson
sequence is clear and easy to follow, ond works in a
structured way. The Poptrepica English Islands '5Ps
approgch olso provides a focus on Personalisotion ond
Pronunciation.

Presentation is the first stoge. The teacher
demonstrates the key longuage while providing o model
{ovailable on CD or wia the Active Teach) for pupils to
heear the correct pronunciation.

Practice is prowvided in the form of controlled and more
open activities wsing the presented banguoge.
Production octivities encourage pupils to use

the languoge either to speak or write something.

These activities encourage pupils to become more
autonomous ond to manipulote the languoge in order
o ComEmUnicake.

Personalisation octivities ore also induded in the
lesson structure, to engoge pupils further with the wnit
language. and to help them with lorguoge recoll.

i Popwepce English Isancs TES 06 B PFEL 08361 s B

Pronunciation is o key area in longuoge teaching and
is oddressed in oll units. Pupils proctise pronendciotion
througkh fun and engaging songs ond chants that help

them ocgquire the strass, rhythm and intonotion of English.

il g gy
Liter acy

Foptropica English Islands builds on the reading and
weriting skills introduced in Level 1.

Reading tosks in the Pupil's Book include Vocoobulary
lobels. speach bubbles, songs. chants and reading texts,
and focussed reading tasks are provided in the Activity
Book. The lesson teoching notes provide guidonce for
using wordcards to support reading development.
Writing tosks inclede gop fll, copying and writing,
wordsearches and puzzles, writing sentences and
answering guestions. Pupils are also quided to write

a short parograph about themsalkves at the end of
each unit. relating to the unit topic. Pupits ore also
entouraoged to write single ketters and common letter
blends, and spell simple words in the phonics lessons.

The Phonics lessons in Popuropicn English 1sionds
provide o comprehensive and complete phonics syllobus
thot has been designed to oid literacy development. In
Lewvel 1, pupils are introduced to and proctise common
consonant and wowel blends in English. These letter
blends are then blended together with other letter
blends and simple sounds from Level 1 to form simple
words. Cumrent methods for teaching Gberocy are used.

The Global Scale of English

The Ghobal Scale of English (G5E) is o stondardised,
granular scale which measures English language
proficiency across the four main skills: reading, writing,
speaking ond Estening. In Poptropica English [sionds,
the G5E objectives are listed ot the beginning of each
unit in the Teocher's Book.

The badging on the back of your coursebook shows the
range of objectives that are covered within the content.
Enmowing this range helps you select moterials with the
right level of support and challenge for your pupils to
heelp them progress. It does not mean that pupils need
tor hiowe masterad all objectives below the range before
starting the course, or thot they wifl all be af the top

of the ranga by the end.

For more information, please go to

G S E anglish.com/gse.
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Children are naturafly curious about the world around
them. They want to know hew nature works and bow
humankind'y inventions function. they are drawn bo
the exciting stones which show leman scientific and
artistic achievernent, and they erjoy learning about the
fascinating landscapes and the customs of far-oway
places. It seems natural and appropriate that the
fereign languoge classreom should provide childeen
wath opportunities to explone Mobural Science, Socal
Science, Maths and P.E. and that it should integrate
their resulting knowledge ond understanding with their
languoge learning,

The practice of Content and
Language Integrated Learning
{CLIL)

# Children bring a lot of prier knowledge into the
language-learning classroom. You cen start the
CLIL lgsson by inviting children to ook ot o picture
relating to the lesson topic and asking some warm-
up quistions bo intraduce the lesson topic ey, What
Lo you sae in the picture! Where - 2 Whe P What 2
How.,, 7L AL this sioge, you con use the children's first
language IF necessary.

# Content that children listen to or read can provide a
context for reloted speaking and writing activities,
As children progress through the lesson's octivities,
check that they undersiond key content-reloted
wooabulary. Write the words in o Hst on the board,
and encourage them ta use these words during the
speaking and writing activithes. Children can create
their ewn dictionories by copning Lhe list inbo their
notebooks ond drawing pictures or adding notes
to help them remember the meaning of each word.
They con add to their dictionaries throughout the
school yeor,

"—'"H"il TS T—
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* Cross-curricalar lessons can instigate motivating
project wark, which can be done either individually,
in pairs or in small groups. In Poptropics English
Islunds projects are undertoken during the Wider
Warid lessons. Encourage children to visuglise what
thaty are godng to create in ther project, which could
teke the form of @ mini-book, o poster, a presentation,
ete. Ensure that instructrons are followed step by
step. 30 that children have the opportunity to engoge
theer imagination and devélop their cntical thinking
skills during the initial stoges, and to develop their
writing ability as they create their piece of work,

If children are creating o project as a group. promote
o supporiive environment thal motivabes them

ko communicate and co-operate most effectively,

If passible, part of the project werk con be dene
during class and then completed autside of the lesson.
Give feedback whenever possible, toinclude o balance
of praise and further guidonee {e.q. Good speiling!
Beautifil handwriting! Can you add one more label 1o
your picture!|

® Projects can lead to further research opportunities,
Asa class, brainsterm where children can source maore
information about their chosen topic (&.g. the schoal
library, the inbernet, on 'expert’ from school, @ relative,
o family friend, eic.), Inwvite chitdren bo consider the
refevance and rekability of nformation they find from
various sources and elicit a class dizcussion te deveiop
children’s ability to exprass thewr opimans using English,

ﬂ‘ﬁ—...._ Py 5y
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Poptropicn English Islands uses a systemaotic phomics
approoch aodapted for EFL pupils. The phonemes of the
Engfiish longuoge are tought in a set sequence, which
storks with the most frequent letter-sounds and allows
parpils bo bagin reoding decodable words from the stort.
The approach builds on phonemic owaoreness to develop
an understanding of the oiphobetic code. Teaching and
proctice is focussed on getting pupils to blend letter-
sounds for reading ond to segment sounds for spelling
and to understand that these processes are reversible.
The pedogogy has been specifically taikored for the
requirerments of EFL pupils throwgh the use of corefully

selectad words with viswol support

Working Terminology

Phonemic The abifity to hear the constituent

WAITEess soands that make up o word. For
example, pupils hear the word shell ond
can orally break it down into its thres
soasnds: sh-a-i

Phonems | The smallest unit of soond in @ word.
There are 44 phonemas in English.
These phonemes can be represented
in print in many different woys. For
example, the sound foan be written os

| fim fan or as ph in doliphin.

Gropheme The representotion of sound in prink.
Mot only con a phoneme have moany
different grophemes to represent
it, but one gropheme con represent
differant phomemes. For exomple, the
grapheme th can be voiced as this or
urvoiced as thin.

Letter ‘Written as words in the audioscript.

NdEmES for example, cee for the letter c.

Letter- | Term to express that both the

sound grapheme ond phoneme are the
teaching foows.

Blendf The process of looking at the

Drecodel graphemes n o word and sounding out

Sound owt each phoneme to read out the word.
For examplz, a pupil sess the word ont
ond then blends out lowsd c-o-t o reod
the word cot.

Segmentf The process of hearing the phonemes

Encode in a word and being able to recall the

grophemes bo spell that word. For
example, o pupil hiears the word oot

and recalls the graphemes © g £ to write

the word cot. Blending and segmenting
are reversible processes.

Filn Popnpc Engish s TEP GLH PREL T3 8

Foptropica English Isiands phonics lessons toke the
Follorwing path:

Warm-up and review {optional)

Reviewing previously introduced letter-soumnds is
important, as each unit boikds on the next and all known
letter-sounds are incorporoted nto eoch unit as they
are brsght The suggested worm-up activities in the
lesson plons provide the following review sequence:

1 Letiter—recognition skills needed for reading.

1 Letter-recall skills nesded for spelling.

3 Phonemic owarensss — blending grophemes;
segmanting phonemes.

Present new letter-sounds

Pupils hear the phoneme followed by the word, and
can see the graphems on the poge. Alkernatively, the
teacher con teach this stoge before opening the book,
by writing the letters on the booard. eliciting the letter
nameas and modeling the sounds.

Initial practice of new letter-sounds

Pupils identify the phoneme and try saying the lettar-
sound themsehees

Blending letter-sounds to read words

This is the main focus of the phonics lesson. Spend a ot
of time on this stoge. Give pupils as much time os they
need ko grosp the concept of blending the letter-sounds,
=0 they oon become successiul ot reading.

Supported practice of reading
Pupils opply their knowledge to reod a selection of

words or sentences. The words or sentences are
ilfustroted bo support pupils’ understonding of whot they
are reading.

Reading and spelling (optional)

Speliing is proctised throughowt the course, soitisa
good idea to dedicote some ime to segmenting for
spedling in ciass.



Assessmentiforikearning

Poptropica English Istands includes Assessment for
Learning methodology, which supports pupils alang

their learning pathway. This methodology hos been
wiowen throughout the Pupll's Book octivities and the
atcompanying teaching notes and is embaeddaed within
eviery lesson across every unit in each level of the courde.
Assessmient for Learndng methodology provides a clear
and easy-ta-use fromework that enables pugils to toke
respansibility for their lsarning and teachers o suppost
the bearning progressian of cach pupil in their class.

What is Assessment for Learning?

Agzessment for Leaming is more thon testing. It inwolves
an ongoing engogement with pupis, 5o that what

ithay know now helps to inform whaot thay learn next,
Assessment for Leaming in Poptropico English Tslands
incorporates @ number of technigues that halp to build a
supportive end molivating leeming environment

Learning objectives

Every lesson in Popltreplca English Islands boging

with a pupil-friendly learning objective for the lesson.

Thie teacher shares this learning obiective with the class
at the start of the lesson, so that oll pupils wnderstand
winat they will be leaming obout (e.g. Whot are we
learning foday* We re learnmg 1o ask and answer aboul
Jood using, Fs there any . 7 dre there any . 7). The learning
objective is revisited ot the end of each lesson, 1o that
parplls can reflect on thelr leorming progression,

The learning adventure

The learning adventure refers Lo pupils’ progression
within a learning obpective. There ere four stoges in the
leaming adveniure:

1 Let's gof — Pupils start o new learning objective.

1 I'm on my way! — Pupils move towards achieving the
learming objective,

3 I'm almost theref - Pupils demonstrate some
cchievement of the leorning ohiective.

4 I've arrfved! - Pupils hove ochieved the leamimg
obpective

These four stoges can be shown through the Learmning

Adventure Poster, which provides pupils with a wisual

image of their isarning pothway, The poster helps pupils

to reflect on their learning, ond it can be used 05 o tool

by the teacker in gathering evidence about how much

additional practice o pupll may réquere to support their

achiewvemant of o learming obpective,

FOl Popivipicn Engish tieds TRO LD REL 3e0m 1/ B

What do you know?

This i5 an activity thot tokes ploce at the stort of a lesson,
encosrraging pupils to reflect on their existing knowledge
and with the inleation Lo build on what pupils already
knew. It can be found in all Vecabulary and CLTL lessons,
and alse in the Wider Warld lessons in Levels 3 and 4

Feedback

Teachers ore encouraged to provide pupdls with feedback
b support their development of productive ability
Feedback is suggested at crucial stages, for example,
when pupils are deing o rofeplay activity or when thoy
are creoting or presenting o project

Extension questions

Extension guestions are suggested during comprehension
activities, to progress pupils’ critical thinking skills, and to
expand thelr understaonding of o taplc gnd their ability to

apply knowledge.

Pop quiz

The pop quiz 15 o quick heads-up activity that takes

ploce ot the end of eoch fesson It gives the teacher an
ogportunity bo assess pupils’ understonding ond obility in
rabation Lo the learning obeective and provides pupsls with
a fun chance to demonstrate thedr learning. The teacher
con use infarmation gathered during the pop quiz to
odpest teaching in ling with pupils’ needs

Self-reflection

The { can do ! lesson ot the end of each unit helps
pupils to focus on what they can remember from that
unit, This systemotic ond conscious review af bearming
objectives and assessment of learning progression helps
develop in pupals an obility to self-assess and a sense of
responsiblity for their own learning.




Print components
For the pupil

(3¢ ]

- E;".ﬂi'd.-.-d.!—..m*‘ TY BOOK
The ﬁ:pll s Book provides maotenols to present and The Activity Book provides rein ot-ond
proctise the target language effectively. It introduces .
; consalidation of the language and skills presénted in

new language in lively and engaging contexts. A wide ;

k the Pupd's Book, It contains controlied and more open
variely of proclice tasks lead from controlled longuage RS

i x practice, plus personalisation and further listening
activities through to production and personalisation and reading texts. It can be used both in elass and for
getivities. Extensive further proctice is provided in the AR G T -n Asarhs TotowE
Activity Book. Each unit includes listemng, speaking, gt

reading and writing activities, ensuring that puapils #* A page of practice material for every lesson ineach
develop their skilis and are able to proctise new of the units in the Pupil's Book, including Welcome,
longuage n a broad range of contexts, There is alsa Goodbye and Festivals,

a high level of cross-curriculor and cwltural content, # Extra practice cclivities linked to the cormesponding
sothat longuage learning can be integrated into the grammar points in the Pupil's Book, which can be used
Primary curriculum (CLILY Addstionally, the Pupil’s Book for evaleation or additional proctice,

contoins sangs, chants, stories, games, listening and ® A Picture dictionary at the end of the book, to help
regding téxts and communicative activities 1o ensure pupils revisw and remember barget iangudage

lessoms are varied, motivating and affective. The Pupd's

: ; The Activity Book clso provides
Book is organised as follows: access to o Vocabulary apg, the
* A Welcome unit of slx lessons, This introduces pupils Poptropica English Word Gomaes
ko the groap of characters and Tropical Iskand as well app. Pupiis can play oo world
a3 some key introductary language. Tt alie miroducos populoted by Poptropica characters,

the guest far the Lewe! whers lecrming English vocobulory is
& Eight units, each divided into ten distinct lessons. easy and fun,
* Four review units, to rovise socabulary, grammar

and skills work.

= A Goodbye unit of three lessons. This finalises the
quest and offers plenty of recycling opportunities

* Four festival lessons ot the end of the book for use
at Holloween, Christmas, Easter and in the semmer.

® Cut-out activitles for use inevery unit,

s A Gramrmar reference which provides easy
reference to the level's grammar.

* Pages of stickers, to be used with activitees
i each umit.

Pupils gre provided with an oocess code which FrTTTT
provides ontry to Trapical Tsland -

L] mﬁwmmmblﬂlmﬁrﬂ in
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For the teacher

The Teocher's Book provides the following:

= An imtroductian highlghting the main features of the
coursa, 11 includes o “tour” of @ unit, descritdng how
the different features and companents are woven into
each unit. Advice is provided on how to use the Active
Teach and the Online Workd affectively in class. There
are also sugpestions for clossroom management and
classroom language.

& A summary map for each unit. As well as haghlighting
the lnguistic content of the unik, this lists the cross-
curricular, cultural and phonologicol elements, as
weitll s summarising how kiy competences have been
inteqrated,

= Step-by-step lesson plans covering all of the course
materiol. Each lesson is clearly structured into stages,
with octivities mcluded for Assessment for Learning,
and with the answer key ond oudipscript clongside
each lesson's teaching notes,

# A Games bank ond Extension octivities provide
instructions for o wide varety of acbiaties to help
reinforee pupiis’ learing.

# Teaching nobes and answers for the Photooopsables.

Access to Tropical Island 15 also provided.

The Test Baoklet contains an initial plocement test,
progress tests for each unit. end of term tests, a

final test and exom preparation tests using guestion
types from cxternol exoms (Combridge English. Young
Learners and Trimty). Audio recosdings are provided via
the Active Teach, with the full audicscript and answer
key provided ol the end of the booklet,

&

k
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|
PHOTOCOPIARLES ey 1
Photocopiable materal is offered wio the Actve Teach | ﬁ} @
o grve masdmum fleximlity and variety throughout the —_— 1
teaching year, The material includes: .E?-'f:lﬁ %
* A ‘Welcome unit photocopiable for introducing the Quest. — - -
* Photocopiablzs for use in the units. These mclude games, e P g
puzzies and octiaties, vooobulary cords, mind-story cards, i "ﬁ"'
phanics letter and wordoords, o well s moteriol for w | &RE
exploring the CLIL and cultural themes in the units 66 | #8 |
# Photooopeibles for use with the festval lassods. a =
LS ‘til'l‘lphﬂﬁ for o letter that can be written Lo porents
» A course certificate

® A cower which pupils con use for their partfolio.
e There ore 157 flashcords ot Lewel 2, dlustrotmdg the

bwo moin borget vocobubory: sets for eoch uit. The
Lesson plans and the Games bonk of pages 236
ta 241 clerly exploln how the flashcards can be
; i used o present, proctise and consolidate longuoge
through gomes and scknities, Some of these are
phanics rebated.
e

A set of wordeards matching the flasheurds i
proveided at eoch lavel The Lesson plan: and the

move unu'l' Games bank on pages 236 to 241 clearly explain
‘ﬂg’s “I"I"ltl o thee wordopnds oon be-used to belp with
c reading and kterocy through gomes ond activities.
Some of thess are phonics related

STORY CARDS

The story cards each contasn cne frame from the Tropicdl
Islond stary, With occompanying teaching notes compriing
‘Before listening’ ond *After listening” activities. as well as the
audioscript for the story frame, The story cords are on A4
cards. making them easy to use, even in large closses

| POSTERS

There dre four posters for each level of Popiropica English
lslands: the Learning Adventure Poster, as wel| a5 posters
for CLIL and Phonics, and & poster to help pupits with
vocabudary they will need for external exams, Information
obout how to use the posters con be found on page 23,

FOMET L
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Faor the pupil

£ r._. a1 Th —Fr ‘T, ey,
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SERSETE NFAS

Poptroploa English Islands inchedes a unisua Online World component,

This provides a safe, engogindg, highly-mativating emdronment where the
pupils meet o host of exciling characters, and follow therm on an adventure
Pupils encounter and prectise target language from the course in g stimulating
ervirenment. They will engage in sofe ‘closed-chot® dislogues with the choracters
they meet, and follow instructions and guidance to help them solve clues and
puzzles, engagang in supplementary languoge gomes along the way. [t'sa
great woy to make learning hoppen in an intersctive envirgnment and further
consobidotes and extends the longuoge-learming process, Mast of all, pupals will
enjoy e experience af lewrmang through play, and will sheorb English withoul
realising !

Faor the teacher

" DNLINE WORLD |

Teachers have special access to the Online World using the
access code. This takes them into Tropicol [sland with the

pugils, ond olso gives ogcess Lo on easy-lo-use Progress Review
System, where Lhe teacher can monitor the progress of Uher
pupils. There are step-by-step help guides detailing all aspects

of game play, plus log-in and classroom manogement through
the Progress Review System, These ore ovalloble both on screen
and 0% d download to print. Teachers will also find report cards
showing each pupil’s progress thot they con print out for the closs
dhid parents

The Class Audia CDs contain all of the chants, sengs. stortes and listening
comprehension activities, Korooke versions of the songs and chants and
audio te atcompany the Test Booklet, are available via the Active Teach

The Active Teach provides software for use on any interactive whiteboard

| IWE) with integroted tools and a videa tutorial of hew toodse il I8 eoses
classroom management, as it contains direct binks to ofl of the Pupil's Book
and Activity Book poges, digitally transfermed to creabe more aggortunities
for inttraction between the pupdl, teacher and material. It includes “hide’ and
revedl answers, links to further proctice activities and games that recycls the
unit language and previcus units and ploys oudio and video canbent wathout
the need for o separate CD or DVD player. It has stimulating and engaging
digital boord games with electronic spinners, lashcaords end posters. Digital
story caords gre also included with hade” and “reveal” speech bubbles and a
make a story’ festure where pupsls’ own stonies can be mode with thewr own
sppach bubbles for use in the closiroom

On each level of the Active Teach there are four animated story epliodes,
Each episode con be used to reinforce and extend the language of the course,
focusing on the toplcs and language of bwo units, There are songs presented
by three young presenters, Bally, fock and Albert. There are olso animotbed
storigs. showing further adventures of the Tropical Eslond eharacters.
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Young Learners and technology

Research shows thot appropnaote use of compaster
technodogy in educotion is beneficiol for pupils
{Clerments and Soroma. 2003; Woomnan, Connell, and
Graoy. 2042; Byrom and Bingham, 2001). Broodly
specking, pupils can learn from computers and with
computers. Pupidls leam from computers when the
computer assumes the role of a tuter, with the goal
of imparting ond increasing basic knowledge and
skills. Pupils l=arn with computers when the computer
sarves in the role of o fodlitating tool, with the goal of
developing critscol thinking skills, reseonch skills ond the
creqtive imogination (Ringstoff and Kelley, 2002).

Computers in the English languoge classroom

Computer activities should be oge-oppropriate and
foster instruection in ways thot inCrease learning,
miotivation, personal productivity ond creativity.

For exomple. Perry { 2009) noted that “Children thres
to five yeors old are noturol ‘manipubotors’ of the
wiarld — they learn through controfiing the movement

ond interoctons betwesn ohjects in their world — dolls,

bliacks, toy cors and their own bodies.” Children are

noturally curiouws and willing to interoct with computers,

and they enjoy their ability to control the type. pace
ond repetition of an octivity. In some coses, children
hove even manoged to learn how to use o computer
with o instruction at ofl, throwgh their own oenosity,
fearlessness and persistence (Mitra, 1999).

The decision to use compauters in the konguoge dassroom, incleding the English longuoge classroom, requires the

estoblishment of both technological goals and longuoge-leaming goals. For young children, goals such os the following

facilitate a poth to focused learning.

Technology objectims

| To become familiar with the parts of 0 computer
{screen, keyboond, mouse, cursor, printer and so on).

' To become fomilior with opproved software
pmgtnmfm’ﬂeci:ﬁﬂ'm

Tu become familior with operotions (select, drog. sove,
deielemﬂsuun]

Tuhamnmfnrﬁiu’mmindmg filing. trocking and
organdsing informotion.

| To share information and collaborote with others.

To develop leomer outonomy.

Langunge objecirves

To use English to interoct in the dossroom ond to
mmmensntdm

Tuum&gﬁlmduuiheﬂ,fmiy. COATHTIRI LY

| and country.

To use learning strotegies to inorease
COMITAMECOtivE Competence.

To develop the four skifls: listening, speaking. reading
ol Wriking.

To pronounce English words, phroses and

sentences intelligibly.

| To uﬁempmpiuteregﬂar

' Internationad Sodiety for Technology in BEdwcation
{2000}, National Edvcational Technology Stondards for
| Pupils: Connecting Curriculum and Technology:
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The Cinline Wiarld is an immersive world which
occompanies Popiropics English Islands. It is

a ground-breaking digital product, combining the
miethodologies of dassroom-basad ELT and gomes-
bosed leorning. and is o sofe leaming emvironment,
suitable for young leamers, which con ba:

*= ymed on individwal computers ot school or ot home;
= used in groups at school;

* ysed through the Active Teach IWB software.

It provides immediate feedback on performonce ond
contmns fegtures that appeol to young leamers,

such as codourful artroctive visools, cear owdio
providing excellent pronenciotion models, animotion
and game-fike octivities, all of which ploy o partin
pupil motivotion. It is carefully calibroted to oppeal

to children betwesn the oges of 4 and 11. The target
vocobulory and grommar directly reinforce the syllaobus
of the course. Becouse tasks are intuitive and clear,
ond becouse pupils receive immediote oudic and visual
feedbock on their progress. the progromme builds
learner confidence and independance.

The Online World waos authored by o team of ELT

specialists and multimedia gomes developers and

offers rich ond engoging digital worlds, which build

on the language and aims contained within the books.

The main emphasis is on exponding vocabulbary whila

the pupits leam through ploying languoge games and

completing tasks. Mew longuoge is introduced grodually
and is contextualized. so thot pupils feel confident and
motheated to complets each fevel. The key concepts
which have guided the design are:

® Irmmersion. The Caline World tokes pupils out of their
clossroom or home environment and mmerses them
in o coherent and believable context Engoging content
ond beoutiful design hobd the pupils interest and
motivate them bo continue with the gome. Research
conducted with the Online World indicotes that even
wery young children are obde to maintain concentnotion
ond enthusiasm for lengthy periods of Gme.

* “Just in time’ learning. The storting point in the
creation of the COnline World is the syllobus on which
the Pupil's Books and course are based. Boch scene
of the Online Waorld maps to the corresponding
Pupil's Book unit in terms of learning aims, lexis and
structures. At eoch stoge, pupils are given just enowgh
information and new longuoge to complete each tosk.
In other words. tosks ore scoffolded, just as they are in
the Pupil's Book. At the some tima. support materials
such os the Onfine Picture dictionary are olwaoys
awailable. giving pupils the support they need and
confidence that they con complete each tosk.

#= Steglth leamning. One of the key concerns of the
pubfizhing teom wos that the Online World shoold
be anjoyobla. and that the learning should toke
ploce aimost withowut the papils being oware of it
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Rother than mirroring the type of tosks in the Pupil's
Book, pupils learn via interactions with charocters

in the game. They are presented with real-world
tosks, giving them a sense of responsibility and

active imohement which s extremely motivoting.
Leorning tokes ploce through listening and reading
comprehension of speech bubbles, and throwgh
exposure io the torget lexicol sets via speech bubbles,
chotroom diglogues, the Pictsre dictionory and
supplementory longuoge games.

= Mastery. Striking the right bolance between challange
and ochievability is o key component in ony game.
The Cnline World has been corefully designed to
introduce the key skilis needed to complets the
tosk of the start of each level. ond then continuee by
showly building the complexity of the language pupils
encounter. It is mporoont that pupils find the basks
within the gome sufficently challenging. Pupils with
prior exposure o digital games expact to foil ot
comiplex tosks several times before achiewing them.
This makes the tosks more, not bess, sotisfying. once
achieved. The modal of “try, foil, repeot, succeed” is also
imporoant because it gives repedted exposure to the
target longuage, enswuring thot pupids comprehend the
languoge before they move on.

® Control. Pupds love mmersive worlds becousa they
feel free within them. They can move thair avatar
around ot their own speed ond in their ;wn chosen
direction. They are also free bo experiment and to
foil without censure or observotion. This gives them
confidence and motivation. The Online World has been
designed to allow children sufficent freedom to enjoy
the gome, but ot the some time to corefully chonneal
them towards the leaming cutcomes and bo expose
them graduafly to the torget longuoge. A carefuilly
controfled goting system means they must achieve
cartoin tasks before progressing into new parts of
the gome. A sbarmed report cord system motivates
them to complete all the tosks within o scene. but
gives them some freedom to determine when and haow
they do this_

* Reward. The Ondine World includes mamy of the most
populor feateres of existing gomes, such os collectobis
items, customisotion, awotor design and “hidden”
rewsards such as new charocters who appear once
certain tosks are complete, as well os owudio ond visual
feedbock on o tosk.

Skills
The Onbne Workd is designed first and foremost to b o

wocobulory booster. Although it cowuld be completed in

isclotion, it is desigred to complement ond extend the
longusage presented in the Pupil's Book. BExtro vooobulary
pertinent to the context of each level is presented and
such iberns are included in the Picture dictionary to give
extro support




Pupils interoct with chorocters in the game by reading
speach bubble text and hearing o cormesponding oudio
file. Listening ond reoading comprehension are key
skills required in order to progress throwgh the gome.
Children do nok type or write anything, but for some
tosks they use the mouse to monipulate text or ok
boxes to create simple docements such as emails.

Children do not need to speak in order to complete
amy tasks within the game, bt in some tests we hove
observed children speaking spontanecusly o the
charociers on screen, either repeating whot they soid
or gttempting to anticipate what they will say next
This type of outcome demonstrotes the motivotional
and confidence-building aspects of immearsive online
EMvironments.

Task types

There is o lorge waniety of different task types within
the Online World. These con be broken down into the
following types:

= Following instructions. A chamocter within the Online
World may tell the player to perform o tosk, such as
finding people with certoin skills or items. In order
to complete such a bask. the phoyer will need to
comprehend the torget languoge in eoch instrection.
[e-g. Find someone who likes skateboarding. Pease get
me an apple-).

* Choosing the correct response. A chorocter within
the World maoy ask the pupil o question. They will then
be presented with a vaniety of onswers to choose from.
In order to complete the sk, they need to understond
the target language in both the question ond answer,
and they most often have to explore the scene in order
to find the onewer. For example, a character might ask
the plmyer what another charocter is doing. The: pupil
must then look through some binooulors to find oot
whiot octivity the chonpcter in question is performing.
To discournge pupils from diicking random onswers,
onswer selections can be randomised, or the pupil may
be forced to restort the whiole tosk if they get three
OMEWETS N O R Womg.

® Manipulating items within the gome. These tosks
add a physical aspect to the game. For exomple, the
pupi may have to coflect certain items to fix o broken
machine. Cince they hive done this, o chamocter may
direct them on how to use the machine. They must
comprehend the languoge and then manipubote their
ovatar in the right way (for exomple, by jumping on o
red lever instead of o biue lever].

= Troditional games. These can be ocoessed os mislt-
player games in the chotroom. or at various points in
ench scene as hidden' gomes which the child con find
by looking ot a picture chue in their Pupils Book. Thesa

include spelling gomes in formots with which we expect

pupits will be fomilbar. There ore a number of picture
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mastching gomes such as Photoshoot and Mabchoond.
There is also a Quiz gome with o multple-choice or
True/False werson. These longuoge gomes Smetimes
form o major tosk within o scene. but more often they
are supplementary or reword octivities which are
designed to be completed after the main tosks.

Progression through the game

The gome is designed to encourage pupils to work
through eoach scene in a limeor foshion, building their
wvirtabulary and longuoge comprehension as they do so.
Support includes visual, s well os verbal, dwes, and the
Picture dicttonary, which is ovailoble ot oll tmes in the
top right cormer of the screen. ollows pupils to check the
meaning of ony unfomilior vocobulary. Once they have
completed oll of the tasks in a scene, they are given o
silver star in their progress chart. Upon complation of
all of the supplementory octivities and the tosks ina
scane, they are given o gold star.

Teacher support

We recognise thot many teochers may be unfamilior
with this type of component and have developed a
sarias of help guides, both online and as o downlooad
to be printed, to help teachers goin confidence in using
the Cinline Wiorld in the chassroom, assisting pupils with
queries about the tosks or setting parts of the gome for
home stsdy.

Al teachers will receive on indiniducl PIMN code to the
Online World and, unlike the pupll version it will contain
a map, allowing them to skip bodkowards and forwards
between scenes.

For ease of cossroom monogement we hove included
a Progress Review System where teochers con register
their dosses and monitor their progress. Porents con
also view pupils’ progress vio the Report Card ondine.

Tl wRis



Tropdcol Iskond is set on a fun istand where pupils con
play hide and sesk, visit o form. o oostle and some coves,
among other locotions. Thedr main goal is to help the
islanders find Bob-o-kob and his secret volcono loir and
cxlect parts of o rainbow key which will tern off the
weather mochine, making the islond hot and sunny ogain.
As they mowve around the Online World they will bemp
into and be able to interoct with chorocters.

It begins with an intreductory tutonol scens, with o
simple octivity. The aim is to familiorise the pupil with
the loyout and computer controls and to provide some
contaxt for the following scenes. This also contains the
chatroom. wheare the pupd con interoct and play games
with other papils such as Spalldrop, etc. The chatroom
contoins somple dialogue matching the longuoge aims
of aoch unit ot this level The pupils con retum to the
chatroom ot ony stoge during the goeme to test thedr
mastery of the longuoge.

For each unit, pupis find o game item hidden in the
opening spread and go to Tropioo! Iskand to search for
the game item by completing tosks.

Eoch scene in Tropicol Islond contons one, two or three
tosks [such os moving on object out of the way or findimg
the parts of o broken machine). Within each scene there
are some supplementary activities such as o maotching
game or o quiz game to further test vooobulory. One of
the supplementory activities in each scene is flogged by
a game cord in the Pupil’s Book. This is not linked to the
task and pupils con complete this ot any time. Ployers oon
miove freely throwgh 5cenes 1-3, but they camnaot progress
to Scenes 4—6 until they have completed oll the tosks
from Scenes 1-3. Progression to Scenes 74 is similarly
dependent on the pupil having completed all the tasks in
Scenes 4—&. The level ends with on outro scene, which
ooours outomaticolly and doesn't require interoction from
the pupil. The purpose of this scene is to ‘round off” the
lewal, and to reward the pupil for complating oll the tasks.

Islonds Unit 2 Lesson Plan

If you wish to incorporote Tropical Islond into your
lessons, below is on easy-to-follow lesson plan which
shivwes how simple it is to manoge in doss.

Learning aim

= To distingaeish between different family members
{granny, grandod, unde, aunt, cousins, son, doughter)
ond to understond simple descriptions of loootion
{Wheres Lvcy Lock-Picker? She's in the bedroom. )

® Receptive language: Here, toke this umbrello to keep
your dry. What are you iooking for? Bob-g-Job wanls
the rainbow key. His friends are in this house.
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& Carry this out os part of Lesson 9, after the pupils have
completad the Pupil’s Book and Activity Book octivities.
Pupils should have found the gome item in the opening
spread and completed the supplementory longuoge
activity bosed on the vocobulory. If not, the teacher
can “walk' the pupils through this now.

* Online: Using the IWE or a computer soreen visible to
the doss, go to Tropicol Islond and oocess Scene 2, the
castle bosement

* “Wolk® pupils through the first port of the task. Find
ond talk to the butler: He will ask you to help him ploy
a longuoge game. Ask the cass o help you select
the comect fomily member voorbadary to help him
complete the gome.

® Aok o pupil to toke over the mouse to find the pgsmer
piece in this scene (opple).

* When the wordsearch is complete, the butler will give
pupils on vmbrelia that they con hold or put down,
bocoted in the inventory bog top night of soreen.

® Exit the bosement and tolk to the police officer outside
the manor house. She will give you a binoculors cond
wihich you must use to help ber identify the locotion
of some burglors {Bob-o-Job’s friendsigang). Divide
the closs into fouwr groups. Choose o pupil from eoch
group Lo toke over with the mouse, locating one of the
basrglars and calling out which room of the house they
are in. To do this they may need to move betweean the
binooutars ond the picture of Bob-o-Job's friends/gang
in the inventory bog ot the top right of the screen.

® Ack o pupil to toke over the mouse to find the pgsosr
piece in this scane (nuts).

& MNow talk to the delivery girl and ask her fora
newspaper. The newspaper will be defivered into the
imventory bog as a cord (top rght of screen). Opan the
card and read the news that you have just helped the
police b capture Bob-a-Job's friendsigang.

* Alematively, once you hove completed on example
online with the whiole doss, direct pupils to individual
or shored computers. or howe them ocoess the tosk ot
hioamee: for Fomework

® End the lesson os detosled in the main lesson notes.




| Lesson 2

Presentation and practice of Presentation and practice of
vocabulary with audio support grammar with audio support
Previaus knowledge of the topic ks actvated through Hew structures ore presented n o Look box and
an Assessment for Learning octivty, procised in a listening octivity

'.l
LR ‘* ees
Pupils ¥sten to the ™ l.] A
UpHs Bsten to o E Puplits alse sing the
oy e [ RO ut@a St
in the context of o = : lecota the Tropical
dialogue between the m.'. r';l? E] I K Tl [iand Adventurs
listen and repeat the SO
vocobolary: —~— m opening spread
Target vocabulary ‘s o
ol idepras : : ==
OpRning scend. - -
Cleawr nnd concise learming objeclives help clarify
the aim of the lesson for the taocher and parent
Further practice of the target longuage is provided in the Activity Photocopicbles and other
Book for all lessons. Lesson 10 provides pupils with an oppartunity odditional components help to
to consolidate and personalise their eaming, rasnforce the learming objectives,
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Lesson 3

O e e, RS

Presentation and practice of 10 20 30 40 50
- \ s = == = &
vocabulary with audio support 21 22 23 24 15
lremer v | [ rm | v e [ rerm dem | [ o)

Pugls lzarn o new set of vocabulary linked to the wat I 17 28 19
topic. This may be additional words or o separate ; S s '9

vocabulary sef. The new language is then practised in o
song. Karooke versions of the songs are included in the
Active Teach

o A

Presentation and practice of
grammar with audio support,
and develapment of skills

Additional structures are preséented and skills
are developed through engoging adtivities
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Story

The story is provided with speech bubbles ond awdio
support. It consolidates vocobulary end structures from
previogs lessons and introduces new lunctional languoge,

Story cands can be used in a
variely of ways 1o support
pupils’ learning. See p. 22,
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Phonics

Kay letter-sounds are mtroduced in each unit.

The methodology 15 systermaticolly structured, with
repiated activilies that puplls will quickly become
familior ond cemforioble with, Eoch sound is presented
individienlly, and then blended into words to devalop
reading and spelling skills

Cross-curricular content

Target longuage is practised ond extended througha
cross-curricubar bopic in English, The material in Level 2
is reioted to Moturat Soence, Sooal Saence, Maths
and P.E,

Wider World

Pupits read o text that explores an elament of
internatiohal culture linked 1o the uhit topic,

A project encouroges persondlisotion and production of
the unit languoge,
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Lesson 9. -
Self-assessment E O %

Pupdls complete o seli-assessment in every unit. ﬁ % G.n QI:I a

This imvobves pupils completing three activities reloting
1o the unit vocabulory and grammar, After completing O@f vt mrmn oy
each activity, pupils gre invited to self-assess what
Uy can now do by sticking the Assessment for [l s N P SRy

Learning sticker next Lo U activity. R

ﬁ##‘ ' e T

=,
=g
e

Consolidation

Pupits conselidate and proctise the unit langueage
through fun longuage octivities,

" Review Test Booklets
ils" recaptive undarstand
After Units 2, 4, & and 8. pupéls complets a ET.E productive ability can g
Review keszon, Thas provides practice and be tested ot various stages
consclidation of the langeage from the throughout the level,
previous twee uits.
Teachkers can prepars
pupils for external exams
- = [Combridge English: Young
1y =¥ Leamers and Trinity]
¥ through use of the Exom

pRloe| tiioer.

flexibility, as required.
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HoM tojuse STories

Srories are on essential part of longueage leaming
becouse they ollow pupils to absorb information ina
fun ond stimuloting way. Learning outside the nommal
boundaries of a teacher-based dossroom environment
craates the opportenity for papils to develop thair
creative and communicative skills: Using stories in the
Clossroom greatly enhances pupils” ability to Esten and
to octively respond to torget languoge and structures
in @ fun and reloxed atmosphere. Stories morease
miativation and encourage less confident pupils to

are not confined to the limits of o certoin strecture.
They provide lorger chunks of languoge in context and
an opportunity for pupils to produce langeage.

There's a story in Lesson 5 of eoch unit. featuring

the charocters. These stones serve to review and
reinforce the target longuoge and strectures of the unit
The artwaork is visuolly stimuloting ond the owdio effects
ensure pupils isten avidly from start to finish. Below is
a fowr-step method for esing stonies in the chbassroom
production

Stage 1 — Anticipating the story

Before istening to the oudio. ask pupils questions or
carry out a simple discussion in English or L1 to get
them thinking obout the story. This will enoble pupils
to begin forming on idea of the theme of the story and
Fecrw it might develop. It also provides an opportunity to
introdwce any new vooabulary or to review previously
learnt longuoge, allowing teochers to assess how
thoroughly pupils hove absorbed the torget longuoge
of the unit. Teachers should not provide any anrswers
at this stoge bat rother allow pupils to think for
themeahmas.

Stage 7 — Hearing and seeing the story

At this stoge, pupils Bsten to the story and work
through it to find onswers o your questions. Audio con
be accessed through the Closs Audio CD or the Active
Teodh. If you would like to reod the oudioscript, you
can find it in the lesson plans and on the Story Cards,
bast the story can be browght to life via the sound effects
and professionol ocbors used in the oudo.

Stage 3 — Chedcking the story

Some suggested questions to be asked ofter listening to
the story ore provided in the teaching notes. This gives
tenchers the possibality to further ossess the depth of
papils” comprehension of the story and of the languoge
used. It also sporks pupils’ creativity and imoginotion by
encouraging them to visuolise how the story develops.
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Stage 4 — Role playing the story

After listaning to the story severol times, pupils ore
ready to rode play it in groups, providing them with the
oppostunity to reproduce lorger chunks of longuoge.
Props con be browght to chass and wsed to moke the
experience even more stimulating. Teachers may ploy
the owdio or read the oudicsoript from the Teocher's
Book, while pupils role ploy or pupsils may recite the
story from memory. Try to ensure that. as for as
possible, every pupil gets an opportunity to be imeobeed
in the role ploy.

BEelow ore some soggestions for extro work with

the stomes:

= While pupils listen to the story, they parform o speaiic
oction for torget voombwory (e.g. pupils chep when they
vear the word purple or stomp their feet when they
Ihear the word bite).

* Pupils drow a new picture for any frome of the story.

# Popils create a new ending for the story.

® Pupils drow or describe their fovourite chorocter,

# Popils discuss reallife situotions thot are reloted to
the story.

® Pypils comment on how they would feel or how they
would behave if they were in a similar situotion Lo one
of the story chomcbers.

* You might like to give pupils feedback. e.qg. Fomtoshc
actions!, Great teamwork!, Speck o bit lowder mext time.
This cowld be given in L1.

Story cord activities

The story cords are greotly wersotile and con be used in

conjunction with a number of octivides:

= Stick the story cords in rondom order on the board and
pupis put them mn the comect onder

= Stick the story cards on the boord in order. Ask pupils
to close their eyes while you remove one card. Pupils
guess which oord is missing.

*® Hide the story conds around the cossroom. Pupils find
the conds and stick them on the boord in the comect
arder.

® Pypils imsent a new diclogue for one or all of the oords.

* Reod the oudioscript printed on the bock of the story
cards. making deliberote mistakes (e.g. say, red insteod
of yellow). Pupils correct your mistakes.

= Hand each story cerd to o different pupil. When you
rad the oudiosoript. the pupil with the oppropriate
story cord stands up ond shows it to the chass.

=« Show any story card and pupits remember ond recite
the gudioscript
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Aomjtojuse posters

Posters can ploy o key role in the English languoge
lesson as they ore such a powerlul visual tool, They

can be a volsable way Lo focus pupdls” attentson,
ollowing pupils to conselidate ond extend the langeoge
already learnt. In addition, the Peptrapica English
Islands posters belp to develop-a pupil's speaking
ability as they enoble pupils to interact with wsuakly
appealing characters, authentic real-worid' photos and
coptivating scenes. The interactive posters provide even
greater scope as the interactive elements can be moved
areiynd and o wider variety of lungunge con therefore
be proctised.

General poster activities

& Before displaymng the poster for the first time, puplls
crn enticipate and predict who and what they will see,
within o topic area, and then see how many items they
yuessed correctly once the poster |5 visible:

& Pupis con-craate thair own posters, baied on o
sirmlar togdd

= Using o large picee of paper placed over the top of the
poster iwith a 5 cm hole cut out), pupils con be asked
to sdentify what they can see through the hole.

# Through description, pupals can identily objects thot
are being described orally, g, It's arange. It’s o foou
Yum, it's tasiy

s With a time limit, pupils can look ot the posters and
try to remember as much lenguage and content as
passible and then in pairs, or ked by the teacher, they
can by to recall the content through questions and
answers, e.g. Is there a flower? What colour is it!

® By podnting toan object and making a statament,
pupds can reply Yes or N if the information is correct
or incarrect, e.g. This is my bedroom.

s In teams or pairs, pupils can wrike down as many
words as passible for the items shown on each paster,

= At the beginning of each lesson, unit or term, ask pupils
where Lhey are on the Learning adventure poster
by pointing on the map. This provides pupils with an
opportunity for seif-ossessment, with instant feedbock
obout their progress.

Poster 1 Learning adventure poster

The Lecrning odwenture poster is used frequently

throughout the lessons, to highlight pupils” progress
through the cowsa lsgrning objectives.

Poster 2 Phonics

This poster shows o summary of all sounds covered for
the level, broken down unpit by unit.

mmﬁﬂnm P LD REL weiit kdd |

Poster 3 CLIL

This poster offers o summory of all the CLIL content
orens offered within o level and represents key
CLIL vocabulary,

This poster affers supparting information that can be
useful throughout the year, For Level 2 it shows the

topic of Alphabet




Glassroommantdgement tips,

Fopiropica English Islands presents different
clossroom dynamics. It goes from individual work bo
poirwork, group work and whole-class octivities. When
working in pairs, groups or in o whole-closs setting,
parpils foster cooperotive leoming; learning with and
from eoch other. The following suggestions focus on
different ways of grouping or pairing pupils. All the
octivities presented here ore suited to any group size,
oge OF inkerest

Ideas on how to divide pupils into pairs
and groups

Grouping by order: Organise pupils in o specific order
and then divide them up. &k pupils to get in Bne in
alphobeticol order {occording b their first nome, lost
name or the number of letters in their nome), order of
birthdays [grouped either by month or by their dote of
barth), months of the year, daoys of the week or height.
Animal sounds: This is o loud but fun way to divide
paspils up. Wite names of animals on slips of poper.
Distribarte them and ask pupils not to show their shps
to each other. When they are ready, ask them Lo start
maiting the sound of the animal that s written on their
=lip of paper. They have to find the other members of
their anamal family.

Pick and mix: Pupils con be divided into groups or pairs
by hawing them pick objects from a bag. Then you con
ask them to find their teammates. Some exaomples of
objects you can use are:

Colowred counters: (e.g. osk pupils to teom with same
cobours together; different colours together; two some
colour counters and two different ones, etc.).

Codowred pencils; (e.g. pupils win pick the same colowrs
from the bog are in the seme groupdpair; light ond dark
of the same colour makes a pair; four different colowrs
makes a group, eic )

Numbered lolly sticks: Prepore lolly sticks by writing

o number on the end of each stick and phocing them
mumber down i a small can or container. Eoch pupil
picks one and finds their group/pair (2.g, same numbers.
sequentiol numbers, odd numbers, etc).

Woord jumble: Write vocobulory words from o topic

on slips of poper ond put them in o bog or box. Ask
pupils to pick one and find the rest of their group or
peair- Pupils showld ook for others who hove similar
words or things (e.g. animals — all dogs togethear, all
irds together, all cots tegether), others who group
together [e.g. jungle onimals, form onimals, sea animals)
or others whose word starts with the same letter (e.g
roses, rainbow, red, rodk].
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Strategic grouping: Depending on the octivity,

you may want to group pupils using one of these
combinations: stronger and weoker paspils together,
stronger pupils together, weaker pupils together, talkers
and flisteners together. Whotever you choose, do not let
pupiks knoow what your strotegy is.

Signalling that the activity haos finishad

‘When ossigning speaking octivities and ploying gomes
in lorge closses, it con often be hord to grob pupils’
attention. With this in mind, here are some suggestions
b help you deal with this situotion.

Can you hear me? Stort talking to them in o very
low voice and say, If you con hear me, raise your hand.
Pupils who hear you roise their hond, which will get the
attention of other pupis, who will do the same_
Clapping: Clap your hands in dfferent potterns and
speed. Pupils howe to join you in clapping. Say, Clop once
if yow can hear me. Some pupils join you. Then say, Clap
twice if you con hear me. And finolly, Clop three times if
you oan hear me. AL this point, pupils will notice that the
octivity has finished.

Eyes on me: Count to three saying, One, two, three_.
eyes on me! Pupils stop the octivity and say, One. two.
three_. eyes on you! This way, if the other pupils have
ot heard you, they will hear the pupils and then notice
that the octivity is finished.

Give me five: Put your hand wp ond say, Give me
five. Pupils put their hands up and say, five. Then they
stort to count from one to five. If thot does not grab
everyone's ottention, say, Give me five again. Pupils
repeat the count.

Putting hands up: Put your honds. Wit untii pupils
notice your hands up and grodeally stop tolking.
Ring a bell: 52t o tmer for the omount of me you
would like the activity to lost or ring o bell. When pupits
hear the sound. they stop the acthity.

SHent request: Create a signal for silence.

Then practise the signal with your pupis unil they know
that every time you make that signal it's me to stop
Singing: Moy or sing o Popiropica English Islands
song or chant. Hove pupils join you.

Traffic light: Make o traffic light with remowvable
colourad circles. When green, pupils con talk in poirs
or in groups. When orange, they must be ready to end
the conversation. When red. it's time to stop tolking.
IF thay're too lowd, you con quickly go from green to
red. If they're quister ogom, go bock to green.
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Glagssroom|ldngutge;

Using classroom longuoge 15 0 good wiay to get pupils classroom longuage the pupils have to uRderstond os
to react in English rother than in L1. The mare they use well o5 longuage they need to produce. The following is
these new phraoses and expressions, the more confident a list of common English expressions thot coukd easily
they become and the less they will need to rely on be introduced in the dossroom and used on a daily

L1 to communicate with the teacher. If clossroom basis. It's best to begin with o few expressions ond

longuesge is used consistently, it becomes a naneod part increase the nember grodually.
of pupils' vocobulory. It is important to teach both the

r . T i W =
Greeting the dass Longuoge used for playing During the lesson — mstructions
Hello. Hil games Hold up your picture.
Good moming/aftermoon. It's my/fyourfhis/her twm. Drow/ColoursStick/Cut out ...
Come in. Wheose turn is it? Wite the answer on the boardf
Sat downdStond up, please. You're ot in your boolk.
What day is it today? Don't ook Let's sing.
How are you todaoy? Ko cheating. All together now.
I= everyone here? Turn around. It's breok Gmesunch bme.
Is anyone away today? Shut your eyes. Wait o minute, please.
Where is [John)? Pass the {ball. cup). etc. Be careful.

e - Wait outside. Sorry, guess/iny ogoin.

P . Raoll the dice. Mext, please.
Starting the lesson Mowve yourimy counter |3} Again, please.
Are you ready? Spaces. e -
Let's beqgin. Miss o trn s )
Listan (ta mel Go bock {3) spoces. Dwring the lesson — questions
Lok (ot mefat the board). Roll again. Do you understand?
Toke out your books'notebooks! I've won! ‘Whot do you think?
codoured pendils. You're the winner! Anything else?
Give thisfthese out, please. ', r May/Can I help you?
Have you got o {pendil)? - B Are you finished?
Cipen your books ot poge (4} Words of praise Who's finished?
Turmn ko poge {&6). Well done! Whaot con you see?
Open the window/door Exceliznt! Any guestions?
Close the windowidoor. Fantastic! ~

- i That's nice. r~ ~

F x Much better. Ending the lesson
Managing the dass Good job. Put your books/notebooks/

Be quiet. please. Congrotubations! colowred pencils away.

Come to the front of the closs. That's comrect! Tidy up.

Come to the board. Graat work! Put that in the bin/rubbish bin,
Come here, pleose. Good luck! plaase.

Put your hands updown. Thank you. Collect the stickers/cards!
‘Who's naxt? - " spinneTs/sCissors, pleose
Quewe/Line up! - ﬂ.l The lesson is finished.

Repeat ofter me Pair work/Group work Goodbys!

‘Wit a minute, pleose. Find a pariner. See you bomOormow.

Hurry up. Get into twosthrees Hive a nice weekendfholidoy.

- -~ Wha's your partner? -

s -u. Work in pairs/groups. 7 B
Useful phrases for the pupils Make o drcle. Useful phroses for the pupils
MayCan [ go to the toilet? Work with your partner/friend/ May/Can I go to the toilet?

1 understand/T don’t understond. group. I wnderstand’T don't understand.
Excuse ma/Pardon ma? Show your partnerifriend/group. Excuse me/Pordon me?

I'm sorTy. Tell your partner/friendfgroup. I'm somy.

Can you help me? Mow ask your partnerfiriend’ Can you help me?

I'm finished. group. I'm finished.
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