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and decide

Students answer a
the SISt parents
‘Students form groups. brainstorm against a topic,
tnen face off and debate.

21

Rade play in which students wiite down a problem of

_ dilemma, and talk to other students in role as
courntlion

Students decide on tenant and landlond needs,
belore pairing off to reach and record agreements,
Students chocse a topic for debate, then pregare a
eage in groups. Examples: Things are meant 10 bey
e chance, The benefits of socal media outwegh
e disadvantages.
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dangencus they wouid be

AZ-BZ  Suwisenss fingd out who has changed the mast owr al | 4153

aomre for an award e . “ulimate £on" of most
imporiant person i a particuls: field. Class voles.

Students tai sbout how ther lves would be L]
o n the fight of ; iz Begn weth
teachers sample

AT s Srudents @ik ahout what they do to pevent f trest 17
COARIMON SHmenTS SUCh &5 colss, Bu. ooups and

report back
Cook-oft A2y Competiton in which Sutlenty create recpss and 104
o for ther fa O the whole s
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Ba Introducing the A2-82  Intenaow role-play: Students take on the rokes of
banid lnwbmdalﬂllwhald and]nm_nahls

Bb Homeexchange  A2-B2 smﬂmamjdmnfmmhmm.
lenowe wall, Mnyeard-ﬁndamd_

b Soundtmcks  B1-C2 Sirents lsten 10 excerpts from ndtrpcks 113
: : desagn and pitch their movie based.
6 Rate your stay Ble sudmu:;mi-dwom 116

Be Strugghngartist  Ads

Elgvator pach

recanstiuct the story, Versans companed.

Students reconstruct a story based on 1he first: 137
_seqner_umdachm o interrogate the teachsr

"B o downioar this audio recoisings
find rransonpts of the audio fecordngs on gur website: deftapublishing.co.uk
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OF SOUCHTON, Mg BICRME EvEr MoNe FTudenl-CenTred guix The past

ard In guage waching, we now undeestand g
muwr doprm: refacred s G hﬂlm

of afirst and e guage. Iy the pod d h

supparted by esanh & task ﬂlld!ﬂus-&rﬂbnhw
mwnﬁﬂmmmﬂm
TEL him hesn one ingredient in varioos cowse matenisk, but thess has dways besn a sngle go-in
wSCTCE ot for vaned and vasks, and for -3
mmmuuummmnmmm

meaningiul tasky, and offen supgestiont. both about wecific Temergent”

1. A brief history of task-based langua
mwﬂammmnmn_

@ miewnt 1o TEL i hia 2015 book Second
A1 the same tame there has been & steady
English and in BT for specific contents, which have

book, we 131 3 wide vew of what 3 Sk can be - from parbopating n a pb
& short presentation, from pleng 3 game 10 degning Sart of ar adverisng
that the taeks wil 3o be engaging on 2 penonal fevel, and fun
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EBxamples of classroom tasks with which readers may already be familiar are:

2. Key principles of task-based learning

 THL 15 & student-centred pedagogy It & based on the beliel thay
language kesrming shiuld be helping students to say (better) what
they want 1o say in English. Meaning & prmary Studants ans neot
given other peopie’s meanings to regurgitate. instead, a task
encolifages stuents o share their opiniors; their expenences:
their solutions 1o protrems. Skehan, P (2004]

. mmMrﬁghmmmshmhnwh
ultimately for It b Important 1o make the distincton be
reheaning grammat structures, for whatever ek the,
onception af language that i at its core.

= Accuracy develops out of fluency and not the oitier
hias also been described by Patsy Lightbown aod Nina Spada
“elsewhere as using a language in ordsr to
language & best learned within the contex

appmach may be, it s precsely this

| TBL is a fluency first approach This
@ "get it rght m the end” approach, and

cative events because i is through having 1o
maniputate language fomms in orde : 2, mmmmmumw
in this end memarable, for students, : ,‘ stages_ which many teachers think of & the mast
enganing part of lssons, coms o <Imefine of the lesson, The focus on specific language
. e when the fEacher folkus the Students lead by attending 1o

g
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e language & profoundly socal. Of particular importance n

language scnuistion sturdents th s b 1he students and the
eacher who is abie 1o parning process; and between the stedent and the wider Inguistic
oty & of, A more radical but entirely plauscbie vied is tat, in
addition to th, | imbodied; paralinguistc features such as facial expressions e an
esantial part of atching peophe gesturing frantically while talking on a handless.

0 Jan't see them bifers evidence for this. (Foe a discussian of this idea, sse
Thambury, 5. 20 This mowhy the best tasks are desgned in such a way that they necessitate
it w&mget*wmmnmnwmwm such a5 sohang 4 prablem,

examplo, Inouhwmrrmk nudnuhmmmmumum.wm
 they are 1hen exposed thecugh a teacher mode! 1o the range of farms they eould have
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wied incudng ones they may not hawe £.9. used fofwould for past habt), and analyse these,
PAEDAnA 1 MDA IO SIOOES WITL 3 New DaTTNeY, and with Mo et I e e of 3 wedtr
wariety of forms. (A pee-intermadiate sTudent maly now Y 10 INKCTpOtE LSed 10 into ther £
a0 uppes ntermeduabe My now iy 10 norponte would o thers )

* AR ths mears that tasks shouldd weslly be suthentic There ought 1o be sarme relationship

A iieg g hstang. ek = 3o the it of commumcatve stuatons
What about grammar?
W reaine Ehat the reality of much Teachmg . that mast teachess opezate wath 3
based and that epect kessons o hawe 2 fonus

vocatedany functonal esponants: winch ase lkely (o arse & dudents do the
and when o fons on language. Note tht the tasks se ooss-referenced i
Iaeepusge e in the e (M the Brgusge Roms S(OmOeNng 3 = 2 guits and 2=
not supposed to be exhaustve )

NMeanwhide, fhe advantage ffor the busy teechest & that, precse’y bexa
E1ed, the tasks heve an be cinfy acsted for Sferent ovels.
g-:hnﬂnmxﬂqu‘mhﬂ-m
“thurng the ok e (See la

3. How do I choose tasks for my

It ELT. thses has e some controwessy 2hout
diferent a5pects a5 Deng exennial

would be free from mmnmdwuﬁmﬂ&ﬂ

Some exarmgies of refered toin o

= See Fnotchiaes, M., Srumfa, C {19830

ww 15 3 vader of tasks, briefiy above. Thas nciudes the
hat hase been d - that is. armetes (games, role-plas,
mlmmmmmmmum:mmn
demic iife, sembie red-de and afiow the stutents 15 e ther
muice. dhodintally 1 worth nofing thit Prabhus concaption of tieks wan oven v,
both nuie-toorsed and form-fooused actaites )
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"The gaimies {5) play. the peobleims they sobve, the experiences they share, may of may not be the th
hae they vl do in real e, but theif use of language, because it is purposeful and real, will replicats.
features of anguage use outside the cassmam " Wills & Willis (1596)

While wie are awane that this i 2 compromise position, we have ersured that the tasks remain o e
student-centred in that they are Jun, communicatne, and relevant o siudents’ n-e-ad-m.Marry c '_ o, gl

the kind of functions listed above They all enabile students to produce a wide varsty of laspus e
the perfarmance of the task, and these language forms can be focused onafier the task I o s -
of not at &, f you are uncomiortable with the wea of exphot languages mstxban,

Finally. as part of each task, we have included short sections on how 1o vary the sl
desgn, This 1s 50 that you can match Lasks as far a5 possible to the mterests and &
particular students,

4. Research evidence suppurting a task-ba

ﬂmmww atﬁq%m.m,ﬁ S

From Mike Lmn-mqgu, hmﬂﬁﬁ,&
Review of Applied Linguitics 36 {2016) CUP.

research lingimg rrmlm#Luqug-
driven n terms of the language which anses |

than ﬂ'!' mmmmmmﬁﬂ a D0 ;.__" 5

ol ows the student's “internal syllabus” rather
- B since Larry Selinker introduced the key concept

i Svare of the exstence of (moe or ess) fised

iy e =searchon have always disagreed about the value of

nstruction, but an importantconses’ Smergestinstruction can expedite the acqusition process. but

appears to do litthe 1o alter 0 et ol Seich structures ange adguired.

{2 tpe for the unconscious processes 1o operate, whieh seem 16 be
amehimes given credit for.

ranguage kearning, and alky -
mare involwd in learming | ‘ﬂl -

iage Acquisition and Task-Based Language Teaching (2015) .50

in thillastory of SLA rediiing . a distinction i frequently drawn between implicit and explicit learning.
G, . according to Mike Long, “léarning without awareness of what is lea-ned” and can often

thy that &, when the student is paying atlention to somethiag else, and smply attends to
‘e as they anse n context, rather than focusing on them consciowsly outside the stream
M. Because (his & the way we lgarn our first language, it musl be' Inee that the

At leatning, by contrast, s intentional and conscious. This & the kind of leaming that hagpens o
21l classroom situations when second (or first) language students are asked o focus on cortan structures
L-abulany items; commit wonds and phrases to memany; and engage n accuracy-focused practice.
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