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Introduction

0 Introduction

Learning another language i3 moie than just learning a new skill of an a:adermcwllpﬂ.nbahnln
mﬂngammhm:hwmmnwﬁemﬂdmidﬁemwwﬂamw“
incredible range of human creatmty acrss our planet. it (s exciting, but it can also be m:‘hﬂmngh
same people. As language teachers. we want to see all our karners succeed and gain the socil
mmmﬂdmwng&wﬂmmcmrﬁMmmmhwmﬁuﬂ e, in
terms of access to further education and employment opportunities, especialy for thaseleam na English,
the global |anguage. While acknowdedging the role that colonialsm (and ongolng | wmlw has
phayed in ghevating English to this status, it is hard (o avoid the reality that being 4Bl to understand and
use English &, for many 4 passpart 10 the futures they aspire fo,

The histary of Englesh Language Teaching (ELT) & full of inspiring stories of Hﬁﬂmﬂ teachers who have
Mwwmmmdﬂebamwhuemmbammmw
impaiments. mumhstslmﬂumhasheenammmmmprﬂ
avident chalienges, such-a hidden physical disabilties, cognitive diffarencts (i 0. dyslexia) and the barlers
that arise due 10 the marginaksation of leamears (e.g. because of thers ti-gious ethnidty, norn-

stantland family grougings, o nod-benary Gendker ienties). A Wi iness fs grown, 5o has the interest in
ndusive teaching practices, which enable teachers 1o meet h{w&niall therr learners, accommadats a
range of levels in classes and actively address nsues of exclimon / Rm!mhmllhebcndhsd
indusive education, not just in 1erms of education, hmdﬁmwﬁfﬂy far sacietal coheson and eConomt
development.

Defining ‘Inclusive Teaching Practices’

There are mary terms used in this field that ase iidestood in different ways in different conteits, of as Skee
12018) suggests: the language of indus=in s been ¢jrically appropriated 1o present the appedrance of
incussion in exchsionary contexts lhﬁ%umlmmhnmdtlnﬂththqnmdn
this book. The Uinited Nations Convenfion on M%mu!mmmnmmmammmw
dissinctions between four yery commanly isad terms:

* exclusion ino provisian far some [Wamers)

* segragation iseparale proviiion, g 11 spedal setings

"W(myslcahﬂgs nﬁqﬂluhqmmhhm’uimmhmelrgemnuhemm
currlculum)

- mldﬂrﬂwm !mﬂﬂg‘!ﬁd partiopatory leaming experience and eryeonment ™),

Fiest anel fonemoit, i should e stressed that Inchisive Teaching Practices are not fonk] abiout

accormmod ating with deabilities or learming differences (i e "Specal educabon needs’ / SEND)
Wma amwﬁmednﬂhﬂtdmmuummdmmunlbnnm!o!ummu
NWMMImmdalmﬁenu {irdeenw, Booth B Dysdn, 2006}, wocther thase bamiers are
caused by (e margenal zation of lamers” identities, disparities I soco-economic status or a physical,
.mpmﬁam difference, As See (20181 wiyly points out, there are so many ways of being “different’,
ml:wmd ‘norrmal’ is havd 1o pin down. This s why nousive approaches 1o teaching make mone
=,1;lgl}9_£-!'ﬂwﬂ1hg to an imagited ‘nam’, and then hoping 1o accommedate individuals whao don't

hirmml as well, 10 recognaze the combined impact that marginaised aspects of identity isuch as gender
ﬂuﬂgﬂchﬁqmnﬂurﬁmmm@n can have an peapie with disabilities / learming
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ditferences (Prce, J0TE) As far becr s 1982, Tombreon wan warming abaut the gver-repnesentaton of
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Implementing inclusive teaching practices
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Using this book

The etivities in this book have hoen contributed by experienced ELT practtioness who are for were) merihers
of the LATEFL Inchishe Practices and SEN Special interest Goup comemittes. Each aciivity- only a suggestion,
o pouse, anid can be sdapted to sl the learmers n yous group. These are sugoestions for differen flstion o
15 not possibite to cover every indidusl learners requirements, One sizge does not fit all,

There are some suggested resounces at the end which may be helfphdl in supporting leamers yike are Sy
specific challenges {e.g. visual impairrment, dysfaxda). If you would ke w discuss any particulal Bsues, teel free
o gt i touch with the commatties frembes v the IATEFL PBSEN 516 email address: ipsansig@iatefl.ong o
contact U of Info@deltapublishing.co.uk

The beck is organtsed 10 refiact he prmcess many of us wark fvough dunng 3 courss (o a term) Chapter 2 5
all 3ouT welcoming our new learmers, suggestng actities for establishing 3 wepee of group belonging. The
activilies in Chapter 3 develop learnems® welt-being, making sure avenbody fesls comfanable, so that we can
employ the activites in Chapte: 4 1o safely exnlone and embrace the divarsity 10 e geoop. Chapter 5 outlines
a process for project-based learning, in which everybody can contibote S tbeii}4 amd learn from sach
oifer, and fnally, the actvites s Chapter 6 offer some methods for sraunng thiat dassreom sssessment of
fearning can aiso be indusive and atfirming. Preceding all of these, though & 8'slection of ‘micro-strategies’
which Torm the bass of general inclusive practice. Thede are not a0 es a5 20l but ways of managing the
classroom 1o the henefit of 21

1 Micro-strategies for the inclusive classroom

Working together

Genumnely rchnsse teachng o based 00 good relabomfins, betwoen traches and Eamen. a8 visl
among the lerners. Good mbbonthes develos theaugh Qeting 10 know eath oIher, 10 angiheng we
an do o aoorerate that process wil be heiplul

Madefling respect One of the mest moortant mies of 8 ieeee i eilabisheg @ oo ke
Enaronment & to demonsirate the nespectiud g acteptng Defueous Thal we ward O lesmens 10
shenii 30 each other. This swdales

= (ming leamers’ names comectly. Gee Aty Ja My names’ for 3 good starting peint hess ) Hams
Badges o name Glads on the taklss G0 be 3.900d ez when them e new kimer: in the dam.

= modeiing the ute of ‘please’ and “thank you' 3 pragmat features of the Engls Enguane.

» Estening carsfully 10 and vaisng &l wgoestons, skng for carfasen & nocessary,

= explaining the ratonale behind requssmenisor sequests (i very sissgle e, or L1 i necessary):

* aiherng Lo e s contract, || apicable (e Acmaty 2b '8 S dontrel)

Buddies. If reev bearners aime m the dass part-wary Throwugh 2 coune. 2 cotple of demmates could be

anigred 1o help them settie . ¥ your contee! nvoless ConFat ey smeal b e rof-on-ol-of courses

* paiF each new leamer with 3 contineing student as a buddy

Sty groaps Four o free keamer: @n be nftormally inked 10 soonort each other with course work. Get
10 know The ieamers before xeugning them 10 thes §rouns, 50 that 2 spread of Wients & represented =
sach group

Disagresments inestably human relatotebo wariesime i dfoites, @ it & moortant 1o recognne
that i learnens 2l out, They may want time-apiet. You iy #so be ate [or may even need) 1o mediate,
Han s devsloms that & hewng &n mpagt o7 e it of the cla

Groap roles: When leamers werk o grouss, perhaps for pagect work, as in Chapter 4, i can be helphul
to 3BoCate roles within ™he Groap, 50 that everybody knows what they hese to dix

* Achairor dis TAkE S oy angaged and abie 1o contribute.
= Atimekesper beens an s 00 e dock (o the calenda, for longes-erm propcl
= Agcribe o secretany koo & o of Sacivom and acton points fo complets

DOither mles may be useful i Certan CiuEmstandes, such 25 a member of the group =spomibie for
s g seievont srmatan, oF for adng veth Gther grouss

it /s rmportant aiso 1o adinowiedge that them e some lzamess who realiy prefer 1o work alone and find
TRl WD very ChalenDng. sven datressing. A SeOson Nesds 10 De male o 3 Case-Dy-Case Dass 35 1B
the benefin of ang g, OF PECRETING, ¥ o fin n Whils it can be good for 2l of s o
enpanid e bowsdsoes of ow comfont 2ones now @nd agan, f the detea Cased outaeghs the
prnduceny o langusge deveiopment, there may De an agumeant 1o slow for & am of one

Think > Palr > Share: This technigue promotes classroom particpation, rom swen i e most reticent of
wrraes Wihne a Bk 8 sl of 3 quesion © ashed, eamens have 3 bit ol tme to thnk slently about ther
Mesperse unualy from 15 seaonds to 3 mnete, depending on thew age and demands of the Task). Then
e i aliowed for them 10 share weth one other student, 1o check out whether e ideas are wmilas
Thien e pairs can De (ombined NtD DOOEr GIOUQS, OF 3 plenary dhsCission Gn be encouraged, where




