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Introduction to cooperative leaming

0 Introduction to cooperative learning

Despite the fairly recent origing of cooperatve leaming (n the 19705, many of the actvities ass
a2 50 widespread n Bnguage teaching dassrooms in the UK, USA and other parts of the
can. semetimes be taken for gramed as either internatianal noems or products of commiunica
based dpproaches 1o [anguage teaching, This includes actiities such as information gap, (W
“Spot the Differenice’, and even personalisation tasks; all of which have been adapted for

feaming, but ultimatety trace therr ongins back o the same cc

et - hese activitles are ant principles that are less
Ieading many 1o peesume the terms “collaborative leaming’ and “coop:
wiuch they are not. By undesstanding mare about the history, principles and,
we can both evaluate it critically and lsarn how 1o make dseof s ideas an
our everyday teachng

This chaptier serves as o brief miroduction 1o coopersiive learming * i Wit

weachers of English in mind, mduding both teachers of teens and yoi, . aes working 1 state schools,
whare dasses tend 1o be larger and karnen less motivated, 3 i

schook or higher education who often have smalier, more
sgnificant differences between these fwo very voad con
the reader is encouraged 1o evaluate thie introduction crj
and suggestions within.

v e approach s likely to fit &l so
apt and appropriate from ihe ideas

A brief history of cooperati rming

“It Is not the similarity or dissimilarity of constitutes 2 group,
but interdependence of fate.” '
Kurt Liwin, 1939
Cooperative learning has its ar Amencan psychologists, Kin Lewin and Marton
Deutsch, Influenced by Ges in's early work into-group dynamics n the 1930 and 19405

im Interdepandence establshed through shaed goals,

Based on this Deutsch ident Eel hos of interdapendence thiat may exist between ndeduals: positive’
nterdependence fahen ine : & 5ame goal), negathe merdependence (when ong indeiduals
SLCCESS TeaLiNes by erdepandence (when these is no link between the success of

irndvieuialst. Mok G2 il (1 ed thiat cullivating pos tive imterdependence eads to mane
lationgh mportance of s research for group leaming and produciivity

h ncludes heterogeneous teans
1:::::9;:3 ek txpadionced s i

i S s with diverse ShGles. ooy powerful tool this nation has

s vFEeh.;c.llhnpluand E!.I'H' Anovatos in for improving race relations.”

iliming to experiment with new strategies, activily types " s,
Many of thess were based pantly on Deutsch's ressarch oo

oped primarily to dilthuse tension, increase seii-esteerm and promote peer-iespect weihin

& claswooms, This iIncluded Johnson & lohnson’s { earming fogether theory (19751, Aronson’s Jigsaw
pormt (Aonson et al.. 1978, Slavin's Student team inarming (e.g., Slavin, 1980, and Kagan's Siructures.
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[Kagan, 1985). These adthon became the central methodologes of the coop eaining
e wide Theve wese Sifferences i O0aion, BaCh OERIODEd Sl thednes amund tao ey prnces
earming Joresan and Johnson weat on 10 CONGduClIMponant Msessch

CoOpETat: leaning, dnd Kagan, hough ha o company, Began 10 pIomote hi wrskon of
e ming in malenial snd workshops for teachers arund the wirld Bee: wwiw kiganonkine com)
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Introduction to cooperative leaming

Other theories and principles important to cooperative learni

Soclocultural theory

A number of ecent writers on cooperative kearning have drawn upan sooocultural theory 1o pog
explanatons as b0 why cooperative kearming may be cfecive (e.g, Jecots ot al, 2006, Kigan/ %
2009; King, 2008). Because of the need for learners o interact with dassmates durng
lewrning, learning becomes dialogic (Le., it imolves conversaton)as students ine mguined
they aro leaming. This forces therm 1o express ideas using familiar words and concep
1o be accessible 1o dassmates. As such, they ‘peerscallold each othars understandig
only does this help to make that content understandabli for others, the need to dpt ibe :
wirds helps @ach learner 1o assimilate il personally, 1o 'own’ the conkent. It is an 00 Sepeated mantra in
leamnes-centred education thal explaming an wiea o fact 1o someons alse hel . ber i, This =
especially mportant in language leaming, when dialogue mvolves the meal igfy ise

grammar, speaking and iistening skills, and also indiudes negotiation of
accelevate the language learning process (e.g., Long, 19391),

Heterogenous grouping

Moyt writers on cooperdive leamng emphasise the
groups’. The word heferogenous indicates that each the wides! possible moof
characterstics such as sex, ability level, ethnicity age an /9. Johnson & Johnzon, 2002;
Ha-ginﬁh'.agarl.zmﬁ:l These groups should remain an extended perod of time 1o ailow leamers
o bubid. bonds and peer uniderstanding, Thes creates an
trinring, both of which ae known to inceass
but ako through praise and pesr-cormection
coopevative learming ate proveded below,

(Hatte, . especaly through peer-exanation,
for grouping learners according to the principles of

Learner autonomy
Coopetative leaning encour

orisibility for ther

own eaming and to work e teacher, As such, it pro- ﬂﬂ:;!:::!m&;ﬂ he f"ﬁ’! -~
motes and provdes the condi i Earner autonamy (la- awaneness of the needs af thei
cob & McCalferty, 2006), sorih is known to have 3 postve  spJearmers in o closs. It aime o
effect.on kearmng (Hattie, 2e ! lated learning'} Learners  fum mivedds analysts o @ social
develop the iome snats Talt W study skills necessary 1o work  event”

nidependently o achie Ll s n e they develop these skills Anderean, 5017
communatlly, shanng 1o and SGaks for autonomous learming.

Paer-neads % learnars 10 whare these skills and become awars of each other's
needs, thersby wnderstanding and empathy within both groups and classes (anderson

differentiation

cafled "differentated learmnginstruction’, i an mpartant prinophe m claseooms where
g abilites, strengths and preferences — e, most cassrooms! O Herentiation nvolves
what & student lears, how shethe learms it and how the: student demonstrates what she/

& & match for that student's readiness leved, interests, and prefernsd mode of leaming”

A, 20041 Recommendations for defferentiation often kecus on proveding defferent tasks to ditfer
incduals o groups, but this is rarely recommended in Cooperate lparming, whene the emphass is on
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